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Abstract
Gutierrez, J. The Pathway to a Senior Housing Officer, A Latino Man’s Journey (2015)
This study presents my experience as a Latino male entering the field of residential life
and working my way to a senior level housing officer position. My personal account is
situated in the context of the greater societal issues of how identity and mentorship are
significant in a successful path into residential life. The significance of this study results
from the low number of Latinos obtaining and moving up the ranks in residential life.
The number of Latinos in the United States is increasing and the number of Latino
students entering higher education is growing. Staffs working in student affairs need to
be able to support and mentor these students. Due to the importance of the personal
narrative, a qualitative design through an auto-ethnographic method was used.
Interviews were conducted with three Latino men in various stages of their educational
and professional careers which include a self –interview facilitated by a colleague. The
findings showed: (a) how Latino men need to have mentors in residential life; and (b)
how racial and ethnic identities impact a person’s experiences and concept of self. A
counter-story also emerged as a result of how the participant’s self identifies racially are
based on Latino Identity Development. This study provides recommendations for student
affairs professionals: (a) outreach, hiring, and mentoring of Latino men; (b) examinations
of who is being mentored into the field of residential life. The limitations of this study
were the small sample size of participants interviewed; the focus on racial identity; and
the study was limited to a small private mid-west school. Future studies could focus on
the impact of other social identities and their intersections among Latino men in the field
of residential life as well as analyzing a variety of different institutions.
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Chapter One
The Path Already Taken
As I reflect on the accomplishment of nearly being done with my dissertation, I
begin to consider the path I have taken. The conclusion I have come to is that my path
has not been a common one that most residential life professionals have experienced.
Knowing my personal journey will help the reader understand why this is a major
accomplishment for me and what gave direction to my research.

The Early Years
My parents immigrated to the United States to Chicago, Illinois where they met in
their early twenties. My father came to the United States after his father had sent for him
to work and earn money to bring the rest of his family to this country. My father came to
the U.S. by riding on a train and eventually making it to Chicago. After his long trip my
father discovered that his father had started a new family, which was a traumatic
experience for him, which I think affected how he viewed the importance of family. My
father knew that education was important in order to have a better life. I am not sure
when he started working in the factory as a machinist for many years. And although he
did not have a college education he was very smart with math and measurement skills.
At some point he had the opportunity to buy out the company and my mom and I would
go with him to help out. It was amazing how easy numbers came to him as that is a skill
I was never really good at.
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My mother had a different experience on how she came to the United States. Her
father came to the United States by crossing the Rio Grande. I had asked him once about
his crossing over and he shared with me how he needed to bundle all of his clothes and
the little belongings he had with him in order to cross. As he began across the river, the
tide was higher than expected and the current was very strong, so strong that it pushed
him over and lost all of his belongings. He was able to get himself out but with nothing
that he originally had with him. Somehow he was able to make it North to Chicago,
Illinois. Growing up he never had the opportunity to go to school, unlike my
grandmother’s side of the family who was very well educated. There were two main
reasons; the first was that the school he could attend was so far from the town he lived in
that he could not always go. The second was that as the oldest child in his family, he was
expected to help out financially with the family. Although he didn’t have a chance to go
to school, he was a very intelligent man who realized very quickly that he needed to work
on citizenship for him and his family. To do this he learned taught himself English, got a
job, and began the paperwork to bring the rest of his family to the United States. He also
knew early on that it was vital to invest in a home to secure a future. As a result of not
being able to go to school and being a self-educated man, he instilled in his family the
importance of school.
Unfortunately it was not enough to just want your kids to get an education. The
educational system was not welcoming to his children, mostly because they could not
speak English. Initially he to enroll my mother and one of my uncles into a Catholic
school, but were told no because of the language barrier. They ended up in the Chicago
public school system. My mother had to enroll in the 8th grade even though she had
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completed 1 year in college back in Mexico. Her age and lack of English skills resulted
in other students giving her a hard time, essentially bullying her. She recalled one black
male student who would stand up for her and help her, not even the other Spanish
speaking kids assisted her. Teachers would ask if there were any other kids in the class
who spoke Spanish that could help translate for my mom. Out of fear of knowing a
second language no one raised their hands; it wasn’t until much later in the school year
that my mother found out these other students spoke Spanish.
Having had grandparents and parents that placed such a high value on education
explains why I was raised with the mentally that school always came first, that was my
job growing up. When my parents gave birth to me, I was the first grandchild and was an
only child for seven years. The message that my mother received about education from
her father was passed down to me, Growing up I was also a very curious child, as my
parents often told me, and I got into everything. Every toy they bought me I pulled apart
to see how it worked, I questioned everything, and I challenged a lot of what grown-ups
told me. I was told by my parents and grandparents how I was very mischievous but I
changed once I started school. An example that was told to me was how my
grandparents used to take care of me when I was younger because both my parents
worked. They said that at one point my grandfather brought me back to my parents to
say that he and my grandmother would no longer take care of me because I was too much
to handle. When I entered school my family shared with me how much I enjoyed going
to school, I loved being in the library, and I loved to learn even though school was hard
on me because I was not in any sort of bilingual education. Along with struggling in
school, I also began to be affected by issues of race. My mother talks about a time when
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I came back from school asking if I could take a bath in milk to be white, apparently I
received the message at some point that being white was better than being a brown
person. I also remember times in grammar and high school where I was happy I did not
have a Spanish accent, it almost seemed like a status symbol to not have the accent. It
didn’t matter that I was growing up in a predominantly Mexican neighborhood, had
strong family connections, and was immersed in a Latino community.

Up until college I

believed I was like everyone else, that I could fit in and not be different. Although I had
the desire to go to school, I learned later in life like my mother had that this was not
enough, the access, the skills, the funds, and the support networks were just as important.

High School Environment
I went to Marie Sklodowski Curie Magnet High School of the Performing Arts.
Alongside the college prep programs it also had arts, and vocational tracks. Upon
entering Curie, and I was not sure of how the decisions were made but I was to be tracked
into the vocational program, which my parents were not going to allow. I didn’t think too
much about this at first, but my parents on the other hand felt differently. I am still not
sure how schools made the decision to track students. I remember having a meeting at
school with an administrator and my parents stated they wanted me in the college prep
program and the change was made. There were other things that I happened regarding
my high school education that I am not sure of the why or how. An example was
regarding having a major in high school. As I lived in the school district of my high
school I was not required to have a major. The students who were attending Curie
outside of the district had to have a major. Most of the students in my circled were in
band and I recall that many of the students had to take 22 music classes a semester where
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I didn’t have to. Initially I was fine with this but as time went on; I realized that my
proficiency in music was not good.
Curie also had a large mix of students from Polish, German, Black, Latino, and
Asian backgrounds. As I look back to student population of high school, I was pretty
lucky to be in such a diverse setting, although at this age we didn’t appreciate this
opportunity. There were racial tensions which led to fights between the different racial
ethnic groups of students. The location of the school also resulted in having a lot of gang
activity which was a major concern for my parents. Gang members actively recruited
and if you were targeted it was hard for you to stay away and out of the gangs. Having to
avoid being targeted, I learned quickly to be a chameleon. I adapted to many different
groups of students and made sure I either befriended or at least made an acquaintance
with people from the different gangs so that I would not be mistaken for being a gang
member. Gang activity was also not limited to people of color, after moving into the
neighborhood near my high school I learned quickly about the, POPES. They were an
all-white member gang that stood for, people of power eliminating spics. When I found
out about this group I was upset but also remember having thoughts of realizing that
maybe they meant other Latino people, those that were directly from Mexico or who
spoke with a strong accent, but I didn’t think they were actually referring to me. High
school was a time of discovery for me. As a result of these new identities meant that I
didn’t focus on school as much as I should, my focus was on my friends and my social
life. Although I knew I wanted to go to college, my main reason for going was to move
away from home and be myself. I think that my impression of college was all social and
didn’t think much of the academics.
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Having been one of the first Latino families in the neighborhood, we encountered
vandalism on our garage door, a rock through the front door window, and having a group
of high school kids follow me and yell racial slurs at me. I was lucky enough that I
recognized the voice of one of the guys from elementary school. I turned around and the
person I recognized also realized who I was. He told his friends to leave me alone
because he knew me and told them that I was cool; I always wondered what would have
happened had that one person not recognized me. I think back now to this moment in my
life and have a lot of questions wondering what would have happened if they one person
did not recognize me? Did my parents deal with any of this type of harassment? If I had
told my parents this what would they have done?

High School Academics
Up until high school my grades were very good, mostly A’s and B’s. When I
entered high school a few things started happening.

During high school was also the

time that I began to fully understand more about my sexual orientation. I became friends
with this girl who was out as a lesbian. There were many people who did not like this
about her, she lost quite a few friends and even got into some fights with some people
over this. She was the first person I knew that was gay. We quickly became friends and
through her is when I went to my first gay club at the age of 16. When we got to the
club, I was able to see other people who were gay and Latino, Asian, and black. Up until
this point I had not known other gay people of color. Growing up all the images of gay
people were white so I had not really considered myself gay up until that point. I
eventually came out to my friend April and slowly started to tell some of my close
friends. A couple of them didn’t seem to care too much and a couple of others really
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struggled with it. Even though I told a few people I was not able to come out to my
parents. I look back now and see how much of my time in high school was spent on
trying to figure myself out, trying to understand my sexual orientation. I was
preoccupied with this that I don’t think I focused as much on school. It is interesting on
how little I remember of my academics from high school but I do remember the people
and experiences.

College
My mom tells me that when I decided to go to college I wanted to go to Northern
Illinois University (NIU). I had made up my mind and was determined to go one way or
another. In order to attend NIU I had to go through a trio type program called CHANCE.
This was because I did not meet all of the math requirements to go to college and my
grades and ACT score were not the best. I was given the opportunity to attend school but
was not really prepared for it. Although I was in the college prep track in high school I
never really learned how to study for college. For example, I remember being in a class
at NIU and a having to study for an exam. I was told to highlight what was important for
the test and ended up highlighting everything because I didn’t know any better. Since
college was also my freedom from home and my chance to be who I was openly I also
took more advantage of the social aspects of school rather than the academic ones. The
CHANCE program offered study groups, coaching on academics, advising and other
such services, but I never took advantage of those. As a result I ended up on academic
probation after the second semester of my freshmen year. At the end of the first semester
of my sophomore year I earned a .8 GPA which resulted in my academic suspension from
school. This was a big blow because I didn’t think it would actually happen. I also
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thought that since I was highly involved in college with student organizations that this
would get me a free card out. I asked for many letters supporting me to stay in school
and I appealed to the academic dean. My request was denied and the options presented
were that I had to take a year off of school and reapply or get my associates degree. I had
already started taking summer classes at a community college so I just continued there. I
had also not told my parents about my suspension and thought I would just tell them I
wanted to take a semester or year off. I was also a first generation college student so we
were not too familiar with the rules, finances, and other things involved in college life.
Since we couldn’t afford me going to college my mother heard through some coworkers
about a gentleman in Chicago that helped kids get funding for college. It turned out that
he was an accountant and knew how to fix papers and numbers on the financial aid
forms. Most of my aid came in the form of loans and Pell grants. Since we didn’t know
any better, I took out as much money in loans that I could and to this day I am still paying
my debt. When I was suspended I was at home and received a letter from the records
office explaining my options now that I was suspended. My mother got the mail first and
since it was from school they opened any mail addressed to me in case it had to do with
financial aid. I was out somewhere and when I got home, my mother was visibly upset
and I had some explaining to do. After starting college I began to realize the differences
between myself and many of the other college students. These ranged from having a lot
of questions about college life from dorm life to life in the classroom. I then began to see
more segregation between students based on race and sexuality. My circles of friends
were racially mixed but from what I knew at the time I was the only gay person. When I
would attend meetings or events sponsored by our lesbian/gay/bisexual/transgender
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group I noticed they were predominately white. As I became more aware and more
immersed in college life I felt disconnected from the Latino community that was at
Northern Illinois University.

Early Career Experiences
Obtaining my first job in residential life was interesting. During the latter part of
my undergrad years I began to notice a woman in the building who seemed to be in
charge of almost everything. I began asking people that I knew about this and didn’t get
very far with information. During my senior year of college I found the job posting for
the position. As I read through the listing I believed I had the skills and qualifications for
the position as well as it stating that a bachelor’s degree was required and a master’s
preferred. I asked Rose Ann Fazio, a hall director in one of the buildings I worked in for
security and summer conferences about the job listing. She told me that I would not be
able to get the job as they only hired people with a master’s degree. I stated that they
listed only a bachelors and she told me that they made very rare exceptions and she was
the only one they had made in a long time. I took this as a challenge to apply attempt to
get the position. It wasn’t until my third submission of my application that I was offered
the position. The offer came on a temporary basis for the fall semester with the
expectation that I would apply and enter into a graduate program. At this point I was
already enrolled as a student-at-large taking a sampling of graduate classes, but I didn’t
find the classes interesting to me. When I was hired, I was hired just as the Resident
Adviser training was beginning which meant that I did not receive any professional
training and was now responsible for 12 RAs and approximately 500 resident students.
When the end of the semester approached, I was asked if I was enrolled in a graduate

16

program, and since I was not, I was informed that I might not be able to return for the
Spring semester. It was not until mid-December when I was told that I would be able to
return but would have to re-apply for the position for the following academic year.
I found this process to be very frustrating and confusing. I was asked to serve on
an interview team which meant that I was screening people who were applying for the
same position I was attempting to obtain. I also recall being the oly person to show up
for an interview with another internal candidate, we ended up talking about how awkward
and strange this process was. When the time came for my interview, I was meeting with
individuals in the department with whom I knew. The interview focused on questions
about student development theory which a graduate student would be able to answer, and
I would not be able to. Having seen the interview questions already and the flexibility in
what could be asked; I knew this interview team was selecting questions that I would not
be able to answer. It was clear to me that I would not be returning after that year, but was
told again that they would notify me mid to late summer if I would be able to return.
At this time, two friends of mine asked me if I wanted to go to the Oshkosh
Placement Exchange to apply for hall director positions. I did not want to go as I did not
think I was qualified for any of the positions and did not really know what to expect at
this placement exchange. My friends asked me to at least go with them for a weekend
trip. After I agreed they asked me to bring a copy of my resume just in case, which then
led to encouraging me to bring a suit, which I did not have and made due with what I did
have access to. After arriving and registering late, I scheduled as many interviews as
possible; this meant scheduling over 24 half hour interviews back to back. The weekend
was very stressful as I did not realize you should schedule travel time between
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interviews, I did not do enough research on some of the schools I was interviewing with.
I also did not realize this was just the beginning of the process, on-campus interviews
would follow. I was lucky enough to receive invitations for some on-campus interviews
but did not realize the financial costs of traveling to these interviews until after I agreed
to them. The two interview processes that stand out were my worst performance and my
best performance. The worst was with Central Michigan University. In short, I drove to
the school, showed up late, and did not do well during the group settings with my
competition. My best interview was at Fort Lewis College in Durango, Colorado. With
this school, everything seemed to click, the staff was welcoming and inclusive and my
campus visit felt right. This is where I was offered my second job, in Durango Colorado.
I ended up there for 3 years before I felt that it was time to move on. This brings me to
my future endeavors in Residential Life.
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Chapter Two
Each of us, as well as all of those in our communities has important
contributions to make in putting our world back into balance. The fate of
our future generations is in our hands. We must use our minds, our hearts,
our intuitions, and our spiritual awareness all together.
Four Arrows
Introduction

I have always been intrigued when hearing the experiences of college and
university administrators and how they entered the field of higher education. Over the
past eight years I have been paying close attention to the stories of White colleagues
about their path into the field of student affairs, specifically residential life. Many of
their narratives include experiences of mentorship and guidance. What my colleagues
may not realize is that what they speak of as an everyday experience are not the usual
experiences for students from under-represented groups. My experience and
observations has been that many times students of color are often overlooked for student
leader positions. I have noticed that many of the professionals in senior level residential
life positions are typically White, as I will report later, the number of Latinos are low in
residential life positions in the Midwest regional housing association. As I have
experienced the lack of representation of Latinos in these positions create the impression
that as a Latino I am not eligible for this type of work. It sent me the message that I
should not strive for a senior level housing position. As my colleagues talk about their
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college experience, they describe how they had individuals in student affairs leadership
positions that looked like them, had similar backgrounds to theirs, and felt a sense of
community. As a result of having staff who reflected their racial or ethnic identities, it
influenced their desire to pursue a career in student affairs. Brown, Santiago, and Lopez
(2003) provide some recommendations to address the needs of Latino students and one of
them is to recruit and retain staff members who reflect the student body. Additionally
Brown et al. (2003) explains how hiring and retaining Latino faculty and staff can model
for Latino students their own potential for intellectual success.
While a student in college and now a residential life professional I have met few
Latinos in higher education and even fewer who are in mid and senior level positions at
the university level. This is disturbing because I often speak to Latino students who share
similar experiences to mine and are surprised to see me, a Latino who is an assistant dean
of students, director of residential life and working on my doctorate and who is the
director of a department and an assistant dean.
The United States Census Bureau (2012) predicts that the Hispanic/Latino
population will grow from 53.3 million in 2012 to 128.8 million in 2060. Fry and Lopez
(2012) state that even though these numbers have been increasing, “the Latino share
among degree recipients significantly lagged their share among 18- to 24-year-old
students enrolled in two-year colleges (21.7%) and four-year colleges and universities
(11.7%) in 2010.” Even though the number of Latinos in colleges and universities are
low, it will be important to have student affairs professionals who understand the needs
of these students and for the students to have people in the field with whom they can
relate to in these positions.
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Research Question

Primary Research Question: What factors have affected me as a Latino Senior
Housing Officer?
Sharing my story as a Latino senior housing officer is what I will be critically
describing and analyzing. I will explain the factors that have either helped or hindered
my vocational path. Once I was aware that the field of residential life was an option for a
career, I made it a personal goal to become a senior housing officer. As I moved forward
in my profession, I found there to be few people of color in director positions and even
fewer identified as Latino. This led me to wonder and explore how and why I came to be
in my current position, director of residential life and assistant dean of students. I would
like to examine the positive factors that have been helpful to me and to analyze the
factors that have slowed my progress. Seeking to find the answers to my questions will
allow me to better understand myself, the educational system, and advocate for positive
change in higher education. Additionally, I feel that seeking some insight and sharing my
story will have an impact on students. Students may be able to see a reflection of
themselves and what is possible to achieve through hearing my story and they may also
see what new doors await them as they move forward in their educational careers. I also
believe that students may feel a sense of empowerment knowing that there is a person
with whom they don’t have to defend who they are, justify the struggles they deal with,
and explain why they do what they do.
For example, I have been impacted by someone else’s story from a young middleeastern woman in the video by Shakti Butler, The Way Home (1998). The young woman,
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Hania, speaks to her university experience in a story she shares about being on a
predominantly White campus and always feeling like she does not belong.
It’s not about doors being closed in my face either, it’s about having to walk into
an institution and having to explain why I do the things I do. It’s having to walk
through a campus and having to explain why I look the way, dress the way, talk
the way I do. That’s what it’s about; it’s having to explain why I do what I do,
why my family is the way that it is. That’s the type of racism I’m talking about,
that’s where I’m different, I am not white, I am colored, I am other. (Butler,
1998, chapter 15)
When I first watched this video it resonated with my feelings and made me think
about what I had been through during my college days. Seeing my story through the eyes
of another person allowed me to know that I was not alone. Having the opportunity to
also share my experiences would allow students of color, Latino students in particular, to
gain a realistic understanding of what challenges lie ahead of them and hopefully provide
them with some necessary skills and tools to work through these obstacles. My hope is
that my narrative reaches beyond students as well; I believe that faculty and staff can also
gain insight to the experiences of Latino students and students of color.
Faculty who are open to hearing my story may use what I write as a resource to
gain an understanding of what students of color are facing on college campuses and the
role that they have in student success and retention by becoming allies and advocates for
them. Faculty members have the ability to create a curriculum that can be reflective of
Latino cultural expectations and learning outcomes. Faculty can also adjust their
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pedagogical methods to be inclusive of the learning styles of Latino students to help the
students connect and learn (Rodriquez, 2008). Another group that can be impacted by
understanding my experience and of particular importance to me is the staff on college
campuses.
Staff can get a sense of how their understanding of issues of race and privilege
can impact a student, particularly student of color’s experiences and their future
involvement in student affairs. Student affairs staff can help develop strategies to
improve educational opportunities and achievement (Brown et al., 2003). Staff who can
understand the issues facing Latino students can create a safe space for these students.
The feeling of safety, security, and a sense of mattering are of fundamental importance as
described by Abraham H. Mazlow (1943).
Staffs in student affairs utilize a variety of student development theory in their
daily practices. Maslow’s theory is one of the main theories from which we operate.
Mazlow published a paper in 1943 titled “A Theory of Human Motivation” that describes
some basic needs in order to achieve goals. He identifies five factors that affect a
student’s success: physiological, safety, belongingness, esteem, and self-actualization
(Mazlow, 1943). Having a staff who understands these factors in relation to a Latino
identity can assist the students’ experience, success, and retention. Another student
development theory that supports staff understanding the Latino student experience is
Nancy K. Schlossberg. Schlossberg (1989) states that “mattering” is the experience of
college students have based on staff being interested and caring about the person.
Understanding the five aspects of mattering: attention, importance, ego extension,
dependence, and appreciation to a Latino student is imperative (Harris, 2010).
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Significance of the Problem and Research Question

As I inquire about my colleagues experiences I have come to realize that my path
into the field of residential life was not similar to that of my White counterparts. But I
did find a commonality with other professionals of color. Not having similar experiences
brings me to my research question, What are the factors that have affected me as a Latino
senior housing officer?
My White colleagues would share stories about how they were encouraged to
become student leaders on their campuses. They would speak highly of faculty or staff
on their college campuses who took them under their wings to help develop their
leadership and academic skills so they could be marketable, often being told that they
would make a great addition to the field of student affairs. An example of these
experiences can be found in an interview with Michael Coakley, the former director of
housing at Northern Illinois University, and most recently the associate vice-president
and executive director of housing at Arizona State University. He was interviewed in the
publication Student Housing Business (Shearin, 2010,) and shared his story about
entering the field of Residential Life. Coakley stated “In my undergraduate years at the
University of Illinois at Urbana-Champaign, I got involved in a leadership position at my
freshmen residence hall, ultimately becoming the president of the residence hall
association.” Shearin (2010) quotes Coakley “Because of some of the mentors and
supervisors I had, I decided to pursue a graduate degree in college student personnel
administration” (pp. 36). Opportunities that should be available to all college students
include involvement in student organizations, involvement in peer mentorship positions
such as resident advisors or orientation leaders, internships, or research assistants.
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Another story by Tim Michael, Chief Housing Office at Wayne State University shared
how he was a campus student leader, became an RA and a head resident. Michael states
how it was suggested by university leaders that he consider graduate work in student
affairs administration (Conneely, 2002). Student affairs professional, Valerie RandallLee, who has held various student affairs positions including Associate Dean for Housing
explains how she was involved in her hall council and became an RA. Randall-Lee
expresses how her residence director mentored her to the field and told her about
graduate programs (Conneely, 2002). And Tom Kane, Director of Housing at
Appalachian State University talks about the various leadership roles he held during
college from floor president to his residence hall floor marshal. He states how one of the
assistant directors asked if he had ever thought of this [residential life] as a career
(Conneely, 2002). When White professionals speak of their experiences they share them
as if it is a common experience to have been mentored into the field of student affairs and
residential life. Hearing these stories is what led me to begin to examine my journey into
the field.
In listening to and reading about White professionals journeys into the field of
residential life I found myself not being able to connect to their experiences as I was not
presented with the opportunities or mentored into a student affairs career even though I
was a student leader on campus and expressed interest in residential life. As I reflect
about my own experiences, I have come to realize most often that these were
opportunities available to students who came from wealthy school districts, homes where
parents had the opportunity to go to college, and typically White. The information and
resources available to the privileged are referred to as the hidden curriculum which is not
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usually available to low income, first generation college students, and students of color.
Dr. Buffy Smith refers to the hidden curriculum as the ways in which a student can be
successful on a college campus by knowing how to navigate the educational system
(2009). Smith explains that these rules are enforced in the ways student interact with
faculty and staff (Smith, 2009). Knowing these rules include knowing how to interact
with the faculty and staff; and knowing the services and programs that give students a full
college experience such as internships, study abroad programs, leadership retreats,
collaborative research, or other such programs. These opportunities are well known to
students who come from privileged backgrounds which may include parents who have
had a college education having teachers that taught them about college life. The students
who are first generation college students, come from immigrant families, come from an
English as a second language family, or blue collar families are the individuals most
affected by not knowing about the hidden curriculum. Smith shared that students of color
and students from low income families are less likely to graduate from college (2009).
Osterman also stated that in 2006, 23.7% of whites, 12.2% of African Americans, 6.7%
of Hispanics earned a four-year degree or higher (Osterman, 2008).
My story is one of a first generation working class Mexican student who had
roadblocks that hindered my educational success and influenced how I navigated the
school system and also prevented me from having the same experience that other students
had. My hope is that a person who has not had similar experiences, a person without
these experiences does not take my story as a matter of sympathy, but rather to show a
connection to the data I am providing and show that the data supports my narrative. How
did I come to be the director of residential life and assistant dean of students Hamline
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University? To reflect and make meaning of my story I have been speaking to students,
faculty, and student affairs professionals. Reflection leads me to identify the influences
that aided me or deterred me from reaching my goal of becoming the director of a
residential life program.
My research can have implications in various ways. The first is how the
application of my research can be applied to professionals in the educational field. The
data that I collect and analyze can make an impact to the field of student affairs and in
particular residential life. These professionals play vital roles in students’ lives and their
experiences. A majority of the time spent on a college campus is out of the classroom
and student affairs professionals are the individuals on a campus who are mentoring,
counseling, challenging, educating, and teaching life skills to students. The staff
members in these positions are also the ones who impact what Smith (2007) refers to the
social capital, “intangible form of capital that refers to having access to privileged
channels of information and resources via social relationships. (p. 37)
The second implication is through the discovery of new knowledge. This new
knowledge can impact how these student affairs professionals see their roles in impacting
the experiences of students of color generally and Latino students in particular. This
information can also provide insight on my experience as a Latino professional, and may
help create authentic relationships with my White colleagues, and it can also help validate
the experiences of other professionals of color in my field. The current data on Latinos in
higher education, how my research can affect others, and my personal story are how I
came to my research questions.
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Research Problem

In the United States we have been taught that higher education is an avenue for
opening doors and exposing us to new and greater opportunities. Unfortunately
institutions of higher education continue to perpetuate practices that are exclusive and
keep certain voices silent. A few educators and authors who speak to this are, bell hooks,
Francie Kendall, Jane Elliott, Tim Wise, and Ronald Takaki. Additionally, there was a
law that was recently passed in Arizona, HB 2281 which bans courses that are for
students of a particular ethnic group or promote ethnic solidarity. Within the system of
higher education there is a role that individuals in positions of power have that contribute
to this silence. Among the people with positions of power are faculty, staff, and other
administrators who maintain the institutional policies, histories, and traditions. Without
working to change institutions of higher education, individuals whose voices are silenced
will continue to be denied opportunities and to share their experiences. Avenues such as
curriculum, hiring practices, services provided, and opportunities provided for student
leadership and development have to be reviewed, assessed, and either changed or created
in a way that would allow people from underrepresented groups to know that they are not
alone and help people from majority groups to see how they can affect change and impact
the experiences of others would help create change.
My story and my experience is one that is unfortunately not uncommon for people
from under-served communities which often consist of people of color. My story is one
that is not often acknowledged by our colleges and universities. Institutions of higher
education have established systematic oppression which bell hooks describes as
“imperialist White-supremacist capitalist patriarchy” (hooks, 2003). As a current student
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affair’s professional, an educator, and a graduate student, I have a responsibility to work
for justice and strive towards making changes to the educational system (hooks, 2003).
Hooks (2003) states that “changing our educational system so that schooling is
not the site where student are indoctrinate to support imperialist white-supremist
capitalist patriarchy . . . but rather where they learn to open their minds, to engage
in rigorous study and to think critically. (p. xiii).
hooks’ view on the educational system is congruent with my views and supports
my experiences. The reason my experience varied from White students and colleagues
was because the schools were originally established for White middle class students and
though access has increased over the years for groups who have been historically
marginalized, the educational system, programs and practices are predominantly based
off a white middle class value system. The next section will support this statement
starting with Ron Miller who described the origins and purpose of schooling in the early
years of establishment to Ronald Takaki in the 1920’s and finally from the American
Psychological Association in 2012.
Ron Miller studies the history of education in the United States. Miller describes
how the educational system was originally established to teach Protestant ideas, but as the
ideas of Enlightenment increased so did people’s attitudes about the purpose of
education. Miller explains how Benjamin Franklin represented this view, that schooling
should be used for personal advancement (Miller, 1990). Miller explains that early
education ideas were reflective of the founding fathers’ attitudes towards democracy.
Eventually there was a shift in the educational foundation but it continued to perpetuate a
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divisive class structure, in which the wealthy obtained the best available schooling and
the working class were put through vocational schooling, while still not educating
women, African-Americans, or Native Americans (Miller, 1990).
Attitudes towards educating people of color have not changed much over the
years, they have expressed a message of oppression and hindering the progress of people
of color. Ronald Takaki studied the role of education and various communities of color.
In the 1920’s the attitude towards the Japanese and Mexicans were similar. Planters in
Hawaii felt that Japanese children should not go past an eighth grade level. They felt that
the education of Japanese children should be purely vocational. Similarly Takaki found
this same practice being directed at the children of Mexicans. These children were
attending segregated schools in Texas and just like the plantation owners in Hawaii, the
Texas ranchers wanted the school system to produce a labor force and that schooling for
the Mexicans should not go past the seventh grade. In addition the attitude of the wives
of the ranchers who were the primary caretakers felt that it was acceptable to educate the
Mexicans so long as they were reminded that they were inferior to Whites. (Takaki
1993).
If we take a closer look at our education system today, we can still see disparities
in access and funding for educating people of color and the poor. In 2012 the American
Psychological Association produced a document that reported on the educational
disparities for people of color:
These educational disparities (1) mirror ethnic and racial disparities in
socioeconomic status as well as health outcomes and healthcare, (2) are evident
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early in childhood and persist through the K-12 education, and (3) are reflected in
test scores assessing academic achievement, such as reading and mathematics,
percentages of repeating one or more grades, drop-out and graduation rates,
proportions of students involved in gifted and talented programs, enrollment in
higher education, as well as in behavioral markers of adjustment, including rates
of being disciplined, suspended, and expelled from schools (American
Psychological Association, Presidential Task Force on Educational Disparities,
2012).
Jack Maes (2012) wrote in the Washington Times Communities on how poverty affects
access to education:
Parents with money use it to pay for the best sports camps and the best coaches
and tutors and clubs, and those born without such opportunities are left, regardless
of potential, with the slimmer pickings. Universities will always pick the young
man, black or White, from the wealthy family with the best SAT scores (the
product of tutors and classes), the most sports potential (camps, clubs and private
lessons), and the best essays (products of opportunities and experiences likely
brought about through money), over the poor kid without the money for any of
this, with potential but an unequipped mind (Maes, 2012).
The National Education Association recently stated that the student groups
experiencing achievement gap are racial and ethnic minorities, English language learners,
students with disabilities, and students from low-income families (NEA 2015).
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Going through the Chicago public school system taught me the rules of not
challenging authority figures. An example I can recall is in the third grade, the class wa
getting ready to watch a film and the teacher stated that we would all sit and watch this
film and no one was allowed to talk or move around. I knew I needed to listen to my
teacher and not question her, so half way through the movie I needed to use the restroom
but was afraid to raise my hand, this resulted in an accident. Buffy Smith refers to the
description of the hidden curriculum as “the unwritten and unspoken norms, values, and
the rules of the educational game which govern the behaviors and interactions among
faculty, academic professionals, and students (Apple, 1990; Marigolis et al., 2001).
Smith states how students from underrepresented groups may not always be taught the
appropriate ways in expressing their disagreement with faculty in ways that are perceived
to be respectful and not perceived as confrontational (Smith, 2009). This was my
experience.
I have also learned about a history that reflects the importance of White people in
this country and illustrates that Latino’s made little to no contributions to that national
history. Even today there is still a push for systematic, White supremacy. For example,
in Arizona a new law is taking effect, HB 2281. This bill states that public schools will
not teach classes that are designed for a particular ethnic group (Montenegro, et. Al.,
2012). What this continues to do is teach a history of White people in the United States.
I was also taught directly and more often in subtle ways to assimilate into a White
American culture. As I now reflect on my schooling I realize how much this has affected
my learning. As I continue to be an educator on a college campus and progress in my
professional field, I see more often than not the exclusion of under-represented groups
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which results in not having colleagues who share similar identities and experiences such
as mine. This is disturbing because it does not allow me to build support networks as my
White counterparts have and this is also troubling because current trends in the United
States show that Latinos are increasing in numbers but yet we are not being represented
on college and university campuses or the professional positions within the institutions of
higher education. Census reports document how the population in the United States is
changing and so is the student body on some of our campuses. The United States Census
Bureau has been recording the Hispanic/Latino population since 1970 and the numbers of
Latinos in the United States has been increasing.
In looking at the demographics of Latinos in the United States there is a trend that
Latino’s are slowly increasing enrollment in higher education programs.
The Pew Research Center (2011) studies Hispanic trends and reported results
from the 2010 U.S. census, it counted 50.5 million Hispanics in the United States,
making up 16.3% of the total population. The nation’s Latino population, which
was 35.3 million in 2000, grew 43% over the decade. The Hispanic population
also accounted for most of the nation’s growth— 56%—from 2000 to 2010. As I
look at the demographics of our schools I am concerned that there are fewer
Latinos moving through the higher educational system. (p. 1)
The PEW Research Center is a non-profit and nonpartisan fact gathering
corporation that focuses on seven projects, one of the projects is the PEW Hispanic
Center. The PEW Hispanic Center (2011) reported that of “domestic Hispanics age 25 or
older Latinos educational attainment was 29.6% or 3,674,845 with a high school
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education and 32.6% or 4,045,538 obtained some college education but only 17.4% or
2,156,173 obtain a college degree” (p. 24). Additionally, Excellencia in Education a nonprofit organization that links research, policy, and practice to inform policymakers and
institutional leaders’ reports supports my sentiment that the Latino population is growing
and that educational attainment is currently lower than any other group in the U.S. These
numbers and statements make me question, as Latinos grow in numbers, why are we not
being represented in leadership positions in residential life. This is an important question
to ask not only because of the social and economic impact it can have, but also because of
my responsibility to work on social change in the higher education system. The current
research and literature attribute the lessening of Latino students in higher education to the
lack of mentoring, leadership development, the support for Latinos from faculty and staff
and the lack of representation of Latino’s on college and university campuses. Hali and
Rowan (2001) conducted a descriptive, qualitative research analysis on HispanicAmerican males in higher education to find out why Latino men failed or dropped out of
college and what impact the educational environment had on them. They concluded “The
issues and problems faced by Hispanic-American males in institutions of higher
education continue to extend from matters of race and discrimination because racism
unfortunately is sustained by deep rooted cultural norms.” (p. 572)
Zalaquett and Lopez also studied the importance of mentoring for Latina/Latino
students. They found that formal mentoring programs can impact the interest in attending
and the retention of Latinos in higher education (2006). The Minnesota Network of
Latinos in Higher Education created an action model to create a supportive environment
for Latinos on a college campus and state that effective mentorship while integrating
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cultural aspects is effective. They also identified several indicators that would create an
environment that would allow for Latino students to be successful. These indicators
included admissions, financial aid, academic life, cultural environment, campus life,
administrative efforts, and institutional research. These indicators should be used to
measure the success of all students in particular as they delve into indicators that affect
Latino student retention and success. (“A Campus Action,” 2008) Speaking from
personal experience, having a support network that consisted of Latinos would have
impacted my educational experience in college. In trying to understand what factors
contributed or deterred me from entering the field of student affairs and residential life, I
became curious about the experiences of others in my field, and about their life stories.
Padilla and Chavez (1995) reported similar stories, that faculty of color, including
Latinas/os have reported feeling isolated and challenged by the dominant paradigms
operating in higher education. Delgado (2009) also explains that being Latino in higher
education can be tiring, and because one cannot simply discard class or racial/ethnic
identity, it is something that one cannot escape, these are identities we carry with us
every day.
For the purpose of this study the following definitions will be used:
Ethnicity is defined as a social construct which divides people into smaller social groups
based on characteristics such as shared sense of group membership, values, behavioral
patterns, language, political and economic interests, history and ancestral geographical
base. Examples of different ethnic groups are Cape Verdean, Haitian, African American
(Black); Chinese, Korean, Vietnamese (Asian); Cherokee, Mohawk, Navajo (Native
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American); Cuban, Mexican, Puerto Rican (Latino); Polish, Irish, and French (White)
(Adams, M., Bell, L.A., & Griffin, P., 1997)
Institutional Racism is defined as differential access to the goods, services, and
opportunities of society by race. Institutional racism is normative, sometimes legalized,
and often manifests as inherited disadvantages. It is structural, having been codified in
our institutions of custom, practice, and law, so there need not be an identifiable
perpetrator (Jones, 2000).
Internalized Racism is defined as acceptance by members of the stigmatized races of
negative messages about their own abilities and intrinsic worth. It is characterized by
their not believing in others who look like them, and not believing in themselves. It
involves accepting limitations to one’s own full humanity, including one’s spectrum of
dreams, one’s right to self-determination, and one’s range of allowable self-expression.
It manifests as an embracing of “Whiteness”; self-devaluation; and resignation,
helplessness, and hopelessness (Jones, 2000).
Mid-Level is typically a person who has been in the profession from 5-12 years or is in
position of an assistant or associate director. They will also supervise entry-level staff
members that include graduate students and/or full-time professionals. (GLACUHO,
2011)
New Professional is typically a person who has been in the residential life profession
post-bachelor from one-five years. This person may or may not be in a graduate
program. These individuals are typically in hall director, area coordinator, or residence
director positions. They also would supervise paraprofessional staff (GLACUHO, 2011).
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Para-Professional is typically a student whether undergraduate or graduate who works
with students and is supervised by a professional staff member with a minimum of a
bachelor’s degree. Para-professionals are better known as resident advisors, resident
assistants, peer mentors, or community advisors. (GLACUHO, 2011)
People of Color is defined as several racial groups targeted by racism (Adams et al.,
1997)
Race is defined as a social construct that artificially divides people into distinct groups
based on characteristics such as physical appearance (particularly color), ancestral
heritage, cultural affiliation, cultural history, ethnic classification, and the social,
economic, and political needs of a society at a given period of time. Racial categories
subsume ethnic groups (Adams et al., 1997).
Racism is defined as the systematic subordination of members of targeted racial groups
who have relatively little social power in the United States (Blacks, Latino/as, Native
Americans, and Asians), by the members of the agent racial group who have relatively
more social power (Whites). This subordination is supported by the actions of
individuals, cultural norms and values, and the institutional structures and practices of
society (Adams et al., 1997).
Residential Life is the profession typically within student affairs that manage the oncampus living population. They field of residential life is not only about providing a
place for students to sleep but also to develop and grow as individuals in a structured
environment. (GLACUHO, 2011)
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Senior Professional is typically a person who has been in the field post-masters for over
14 years. These individuals are typically in director level positions although depending
on the size of the institution they may also hold titles of dean or associate directors. They
are typically the upper-management in their departments and supervise more seasoned
mid-level staff members. (GLACUHO, 2011)
Student Affairs professionals are in a helping field that typically includes counseling,
activities and leadership development, career planning, and residence life and
multicultural or international student offices. Depending on the campus structure other
offices may include athletics and campus safety and security. (GLACUHO, 2011)
White People is defined as the agent group in racism (Adams et al., 1997).
The Field of Student Affairs and Residential Life

Questions that some of us may contend with at some point in our lives are (1) what is
our purpose in life? And (2), what is my calling? During my junior year at Northern
Illinois University I began to wonder what I was going to do after I graduated. I was not
sure what career path I wanted to take. Throughout high school and while in college I
had been working in the customer service field. I knew this was something I was good
at, I enjoyed working with people and I also knew that I wanted to work in a field that
offered variety and challenges. I also came to realize my passion for diversity and the
desire to help others. These passions developed as I began to understand and explore the
multiple identities that made me who I am. As a first generation college student I was
coming to new realizations about how my racial and socioeconomic status affected my
place on the college campus. To add to complexity of my identity development I also
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began to accept my identity as a gay man and how this affected how I walked through an
institution of higher education. I found myself wanting to do more self-exploration and
deal with the complexities of my identity rather than focusing on my academic career.
The opportunities of developing myself was something that I do not remember being able
to do in high school. This may have been because of fear, not being ready, or not having
adults around me that encouraged this self-exploration. While in college, and more
specifically while living in the residence halls (dorms), I came in to contact with
individuals from different racial backgrounds, sexual orientations, social classes,
religions, and other social identities that I had not been exposed to while growing up.
The programs and dialogues were facilitated by the staff that worked in the halls. These
individuals were the resident assistants and hall directors, and I found myself intrigued by
the work they were doing. Talking to and observing the work that these individuals were
doing sparked my interest. I applied to be a resident advisor but my GPA was not high
enough so I obtained a job working for the residence hall security staff. This position
allowed me to help others in different ways but also allowed me to become better
acquainted with the housing staff. What I learned about the residential life staff was that
these individuals needed to have a knowledge base of information about student
development theory and also have an awareness and understanding of their own
identities. It required the professionals to be aware of the diversity among residents and
how the different backgrounds and experiences affected how the student succeeded in
college. The job of caring for students is an important role that must be based on
foundations and guidelines.
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In the 1800’s there was a university position called a “dorm mother” who would
enforce rules and policies. As the role of dorm life evolved so did the position of the
“dorm mother”. Eventually this line of work required certain skill sets and principles for
which the professional would work under. In 1985 ACUHO-I the Association for
College and University Housing Officers International established such principles (refer
to Appendix A) adopted from various sources such as the Council for the Advancement
of Standards for Student Services/Development Programs (CAS) (Refer to Appendix B)
Housing and Residence Life Programs Self-Assessment Guide (Refer to Appendix C).
Included in the appendix are selected pieces to illustrate how diversity and representation
are to be included in the field of residential life as well as providing the guidelines and
ethical standards. In addition to using ACUHO-I standards and guiding principles I have
also developed my own foundational guidelines that give an explanation to the type of
work that I do. Developing and sharing my foundational work allows for a deeper
understanding of the work of residential life. The outcome of these foundations is from
years of personal experiences, few mentors, and self-education about the field of
residential life. These foundations become relevant as the work that I do impacts both
Latino and White students. It is important to have an awareness of myself and the
journey I have taken to be in a position to share, model, and mentor students.
For the past 17 years I have been working on the foundations that now guide my
work. These are:
I truly believe that we can make a difference in the lives of our residents. They
come to live in the residence halls and all the teachings and lessons they have learned
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growing up will be put to test in the hopes that they make the right decisions for
themselves and that they learn from their mistakes.
I do believe that our residents can make a difference in our (residential life staff)
lives. If we allow ourselves to be open and listen to the students’ stories they can affect
how we view the world and allow us to relate to one another.
I believe that students do grow, mature, and develop while living in the halls.
And for this reason residential life staff has a responsibility to encourage and promote
opportunities for the residents to take advantage of. The students live on our campus for
9 months out of the year and spend a majority of their time outside of the classroom so
we have to have events and programs for them to be able to interact with others and learn
how to be social beings.
I know that the students who work for residential life also grow and mature and so
it is the responsibility of the professional staff such as myself to give our paraprofessional staff development opportunities, and to mentor these student leaders so that
they can serve the residents but also build skills that will aid them in their own vocational
journey.
I believe that residential life staff has an educational responsibility to help
students become aware of their role in community by understanding community
standards and levels of civility. When living in community, residents should practice
appropriate behavior that allows for all community members to feel welcome and
included. Residents also need to understand how they always have choices and should
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learn to take responsibility for their actions. We can aid students in understanding this by
holding them accountable.
We also need to help students with learning life skills that include knowing the
guidelines and policies by which their living environments operate. The policies
established are in place for students to have safe environments that will aid them in
succeeding and should not and will not hinder them from having fun.
I believe that residents and the leaders that live in the halls have a significant role
in developing their community which includes initial perceptions and impressions, image,
attitude, professionalism, and the facility.
My research questions are a result of working in my field, hearing the stories of
students of color and observing the ways in which Latino students are treated on college
campuses as well as being a person who has become more reflective of my life and trying
to understand who I am as a professional. Chapter three will demonstrate what the
literature describes and explains about what affects Latinos in higher education and from
that framework how social identities affect Latino and White professionals.
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Chapter Three
Literature review

The focus of this study is to analyze the factors that affect me as a Latino senior
housing officer. As I have continued to work in the field of residential life I have become
concerned as to why I have not encountered a higher number of other professionals of
color specifically Latinos in upper administrative residential life positions. In part this
becomes part of the cycle where Latinos are not part of the system that are able to create
systematic change thus continuing this pattern. Castellano (2003) supports this by stating
that Latinos will be not be found in these elite circles in part as a result of the attitudes
and stereotypes about Latinos. This chapter will discuss what the literature has to say
about this phenomenon and it is divided in two sections that focus on the primary
questions of what factors affect Latino higher education professionals in their ability to
access higher education positions and how social identities affect Latinos in relation to
White professionals. The first section explores the experiences of Latinos on college and
university campuses. The second section focuses on the experiences of people of color as
higher education administrators. It is important to acknowledge that there is a lack of
research on Latinos as student affairs professionals or about Latino’s in higher education
administrative roles. Few studies have been conducted referring to Latino’s in leadership
roles in higher education (Haro and Lara, 2003). As I reviewed the literature for this
review, I found that little has changed and what is available primarily focuses on faculty,
not staff and students.
Barriers and Factors That Affect Me as a Latino Senior Housing Officer
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Studies conducted specifically on Latinos working in higher education in the area
of student affairs or student services have been led by a few noted scholars. Haro has
been a leading expert in researching the role of Latinos in higher education. Haro (1990)
explored the reasons why Latinos were not being hired into executive positions at
colleges and universities. He found a significant reason, which has not changed much
since 1990, where trustees, academic executives and faculty continued to ignore the need
to prepare Latinos for senior leadership roles. Haro describes how he found senior
faculty who hesitated in supporting Latinos for academic deanships or vice presidencies
because they felt the candidate to be either under-qualified or the candidate did not work
their way up the ranks in a traditional manner. A Woodrow Wilson Administrative
Fellow (Haro, 1990) stated “although the candidates had positive teaching records, good
publication histories, and completed successful training for leadership, faculty continued
to comment on how they could not trust the Latino candidate for not doing things their
way or the way they did it”. (p. 41)
Haro (1990) also described the role that stereotypes play and the lack of
understanding of the barriers that Latinos face in higher education. For example he
explained what a university president said regarding a Latino candidate for a senior
academic position. He stated that the candidate just did not fit in, even though the campus
was in an area with a large and growing Latino population (Haro, 1990). These leaders
never defined what it meant to fit in or what the right way was, but these expectations
seemed to shift for Latino candidates and White candidates (Haro, 1990). Not
understanding the normative methods, ideas, or hidden curriculum in a cultural setting is
a disadvantage for people of color. An example from my personal experience was
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finding out belatedly about a job placement exchange for housing professionals, when
other colleagues in the university had received mentorship from housing professionals
about how to register, how to interview, and how to be prepared for this three day event.
This resulted in my being a step behind and not being able to participate fully as my
White colleagues adding to my feelings of not belonging or fitting in with White
normative cultural practice.
Castellanos (2003) explains how perceptions of Latinos at private liberal arts
schools affect their selection of presidents. In his research, Castellanos came across an
interview where a chairman of a board at a at a private liberal arts school who was asked
if their selection committee would ever consider hiring a Latino as a president. The
chairman pointed to pictures of previous presidents and stated the school has a tradition
of excellence and high standards. The chairman further stated that the person selected
would need to meet the qualities of those who were presidents before. It was noted by
Castellanos that all previous presidents were White males. This relates to my experience
as many search processes for senior level residential life administrators includes an
interview with executive level administrators such as deans, provosts, directors of
security, and at times presidents, all of which are traditionally White. I can relate to this
from my experience in needing to balance how much I concern myself with fitting in to a
White community and how much I can express or live out my racial identity. Not meeting
this balance may result in not being hired or selected for the position.
Gutierrez (2002), another leading scholar, states how the low number of Latino
faculty and administrators make it harder for Latino’s in entry level positions or who are
at an early point in their careers, to have a model for success or to receive mentorship to
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succeed or to advance in their careers. There is a need to have others of similar
backgrounds as advocates mentors. This has been a constant struggle for me as I have
not had other Latinos in similar positions to be able to consult with, relate to, or learn
from. Although relationships with other professionals of color may be found, there is still
a lack of understanding when there isn’t a similar shared experience as I might receive
from someone from a Latino background.
Lopez & Schultz (1980) surveyed two hundred and fifty seven Chicano
administrators and over 80% of these individuals that ranged across 93 institutions and
over 5 states all expressed the importance of providing role models for Latinos students.
Zalaquett & Lopez (2006) explain how the mentoring process provides help for Latino
students to understand the academic environment, and the stress that comes from an
educational environment. They also learn from mentors how to access resources on
career development, class selection, internships, and socialization. Mentors promote a
sense of personal well-being. I believe that having had a mentor with a similar
background would have helped me in realizing that residential life was a viable career
option and how to better prepare to enter the field. I would not have been left alone to
understand the process, needed necessary experiences, financial costs in job searching,
and the academic background that would allow me to be better prepared.
Gorena (1996) writes about the additional work that Latinos have to take on when
trying to succeed and move up in higher education administration. He states that Latinos
have to have a focus that goes above and beyond the normative expectation. Gorena
states that Latinos have to be prepared for working the mainstream politics in addition to
learning to function within the majority, meaning White community. It has not been
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enough to have earned my position as assistant dean and director of residential life; I
have been challenged by parents and students who do not accept my credentials as
enough. The individuals who do not accept my decisions then go on to other staff
members who do not have the authority or ability to change the outcome as I did. I have
been either challenged or completely ignored by other administrators on campus but yet
they seem quick to respond to other individual’s requests.
Haro and Lara (2003) discuss additional factors that are preventing or keeping
Latinos from obtaining mid-senior level administrative positions. They explain how the
path to these positions is through graduate programs of which Latinos are not represented
well. I know that in my graduate program at the University of St. Thomas, Leadership in
Student Affairs, I was the only Latino enrolled in my cohort. Haro and Lara do share that
there are some advancements being made in traditional student services positions but
mostly at two-year colleges. These advances for Latinos are also being recognized at
Hispanic Serving Institutions, publically supported institutions in the Southwest (Haro &
Lara 2003).
The barriers and factors that affect me as a Latino senior housing officer which
include mentorship, stereotypes, representation, and self-awareness affect not only how I
have come to understand the higher education system but also how others view
me/Latinos. Haro in 1990 provided examples of how these factors affect Latinos, are still
felt today. These included comments on how the Latino candidates were viewed as
overly ambitious, not open enough about themselves, spoke too highly about themselves,
and offered vague comments on how the Latino candidates did not go about things the
right way without offering what the right way was. On the other hand the White
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candidates who displayed similar traits were described as go-getters, reserved so that they
could take in enough information about the school, and presented themselves as desirable
for the job. Similarly they had the “right degree” meaning that most Latinos were
obtaining educational doctorates or PhDs in education or the humanities and not the more
highly regarded sciences.
How Social Identity Affect Latino Professionals and White Professionals

Research on how social identities particularly racial identity has been conducted
to see the effects on Latinos.
Castellanos (2003) talks about the revolving door syndrome, a process where
colleges and universities are recruiting large numbers of Latino students but few will
actually graduate from their institutions. A factor that leads to the low number of
graduates is that a majority of the educators teaching Latino students are White male
faculty. At regional conferences, conversations and interviews with Latino participants
shared comments about the negative impression faculty have about Latino students,
resulting in the impression that most Latino students are not prepared for college
compared to their Asian or White peers.
Lopez and Schultz (1980) were able to show how there was an expectation of
Latino students to be experts on all matters pertaining to Latinos and other communities
of color. Even today staff and faculty of color are typically expected to represent and
have knowledge of all diversity matters on a campus. I have experienced the assumption
that when I introduce myself as a higher education professional, the expectation has been
that I work in the multicultural field and individuals have been surprised that I am a
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senior housing level professional. In speaking with White colleagues, there is no
question to their position. Castellanos (2003) found that the there is a clear sense of
prejudice in being hired or being promoted. From firsthand experience I have seen how
White staffs do not have to work as hard for their positions on a campus. Their voice, the
credit taken by work from others, or just being able to be at the table offers them
opportunities for advancement. In comparison to Latino staffs who feel they need to be
overqualified, a sense of proving oneself as above average compared to their White
colleagues (Gutierrez 2002). While in comparison, Latino staff believe they need to be
overqualified and prove themselves as above average compared to their White
colleagues. In speaking to other colleagues of color, I found that they shared similar
concerns of being closely scrutinized compared to their White colleagues.
Haro (1995) described the differences in perception between Latino candidates
and White candidates for leadership positions in colleges and universities. Expectations
were the same for all candidates regardless of race such as, dress should be conservative,
be polished speakers, be very gregarious and friendly, have a firm handshake, be good
listeners and thoughtful, fit in to any social setting and be leaders with vision and
direction. After studies were conducted they found that Latinos were perceived to be
presumptuous, contentious, too ambitious, too young, lack seasoning, and was not open
enough to have others relate. Meanwhile, successful White candidates were described as
being reserved, a good poker player, and being taciturn (Haro 1995).
Summary
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The literature review took a look at what previous scholars have found about the
factors that affect Latinos seeking or working in higher education administrative
positions. The first category explored the factors affecting Latinos and the second
explored how social identity particularly race had different effects on Latinos compared
to White individuals. What is still relevant is that there is a lack of research about
Latinos in student affairs positions, particularly in the field of residential life. This study
is a starting point at exploring the issues facing Latinos working in the field of residential
life at institutions of higher education.
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Chapter Four
Methodology

The methodology that will guide my research will be qualitative. It is important
to contribute to the body of knowledge from a narrative perspective. Due to the lack of
representation of Latinos in higher education and the helping profession within the
learning institutions, student affairs, it is important to hear the stories of the individuals to
get an understanding of the factors that affect people of color as we strive for an
education, support, and mentorship. McMillan and Schumacher (2001) state how
qualitative research assumes that our reality is constructed by our view of the world as
well as stating that qualitative research is concerned with understanding a social
phenomenon from an individual’s perspective. Taking a qualitative approach will allow
me to investigate and explore how issues of race and class affect the experience of a
student which in turn affects a future career in student affairs. The research question is
personally driven and taking a qualitative approach will allow me to have a critical selfexamination of my role throughout the entire research process. This is important as my
role and way of being has been affected by the settings that were established during my
college experience as well as my current working profession (McMillan and Schumacher,
2001).
The theories that will guide my research question fall under two ontological
categories. The first is from an Interpretivist perspective which Merriam (1998)
describes as wanting to seek out the process, how one understands an experience. This
theory is important to my research because of the unique experiences I have had in my
personal and professional journey and how they relate to my study participants. My
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research is a way for me to create meaning and make sense of the factors that affect me as
a Latino senior housing professional. Alfred Schutz a scholar who was influential in
interpretive sociology stated that social reality has a specific meaning and relevance
structure for beings living, acting and thinking (Schutz, 1954). Schutz’s views support
how my experience through the educational system impacts my reality and how I make
meaning of these experiences.
The nature of knowledge or the epistemological paradigm through Interpretivism
is that knowledge does not only come from what can be seen but also from the values of
the organizations I have studied in and worked in (Voce, 2004). Rules were already
established that guided my experiences that I will describe and try to make sense of. My
research will be a way to help me and others understand why this question is important to
ask.
The secondary research theory is from a critical perspective, the analysis and
evaluation of society and culture (Merriam, 1998). Merriam (1998) states that
approaching my research from a critical perspective means that I would be “interested in
how the social institution of school is structured such that the interests of some members
and classes of society are preserved and perpetuated at the expense of others.” (p. 5)
Using critical theory will allow me to share the data and analysis with
professionals in residential life to help give an understanding to issues of how race
impacts mentorship. Bohman (2005) interprets critical theory as one that seeks human
emancipation and he quotes the founder of critical theory, Horkheimer as stating that
critical theory’s purpose is “to liberate human beings from the circumstances that enslave
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them”. When educators have the opportunity to understand their roles in creating equity
in an educational setting it helps dismantle the systems of oppression that have been
created in our educational system. It is vital for faculty to understand the power of and
social benefits to having a curriculum based on equity. It is also important for the staff
on college and university campuses to realize the ways they impact student experiences
in an educational system and, when they educate from a place of awareness, the impact to
students has a long term affect to their social goods. Howe (1997) explains that social
goods are having an educational system that functions from a place of equity. Howe
explains the benefit of enabling when educational opportunities are based on equity. And
in knowing the importance of education as a gateway for obtaining employment,
adequate income, and gaining political power, it is vital that equity in education be a goal.
Had I been in an environment that operated from an equity based educational system, I
would have been better prepared for the college setting and could have had mentors
earlier in my education to support my path into the field of student affairs and residential
life.
I also hope that my research will also give a sense of empowerment to other
Latino professionals. This research will also be added to the work of others such as
Gandara (1986), Castaneda and Gutierrez (2002), and Hara (1990) who have been
attempting to break down institutional structures that produce oppressive ideologies and
address the social issues to shift towards more equity in the educational system.
Zalaquetter and Lopez (2006) explain how Latino students have the necessary
qualifications to go to college but they lack the knowledge, may have been given
incorrect information, and have limited access to information about college. When the
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Latino community is aware of the problems that exist and have the tools to change these
inequalities they then become an empowered group to create change from within. To
identify and address the factors that affected my experiences it is important to re-evaluate
my educational experience and identify key moments that shaped my learning. The best
way to conduct my research that addresses the Interpretivism and Critical Theory
approach is through an auto-ethnographic method.
Auto-ethnography will be the method I will use to address my research question,
what are the factors that affect me as a Latino senior housing officer. Pratt (1992)
describes auto-ethnography as a method for members from underrepresented groups to
represent themselves to those in positions of power in a way that is comprehensible while
still remaining true to the person’s experience (Butz & Besio, 2009). From a positivist
approach auto-ethnography would allow me to describe issues of power and privilege to
gain a better understanding of my experiences as a person of color entering and working
in the field of higher education.
One way to understand auto-ethnography is described as “the process by which
the researcher chooses to make explicit use of [their] own positionality, involvements and
experiences as an integral part of ethnographic research” Butz & Besio, 2009). Having
an understanding of how social inequities affect me can allow me to create change within
these systems of oppression. Butz and Besio (2009) explain how auto-ethnography
“creates representations that deliberately both acknowledge and unsettle the lingering
social, political, and representational effects of colonial domination” (p. 355). Stacy
Holman Jones describes how auto-ethnography is about the narrator and society (Denzin,
N. K., & Lincoln, Y. S., 1994). I am trying to find meaning for my experience in the
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context of a bigger picture that includes race, racism, power, and privilege. I hope to use
my story as a way to inform and create change within a predominantly White profession.
Using my story as vehicle for others with similar experiences to see themselves and find
commonality is also an outcome I would like to see. Spry (2001) references that autoethnography will allow me as a researcher to provide a narrative that will provide the
opportunity for others to reflect on their life stories. It is important to provide a piece of
work that can affect change to individuals and in turn affect change to systems.
Meaning and research, I have learned, does not always fit into academia.
Narrative, on the other hand, speaks to all, as stated by Patty Holmes (Arrows, 2008).
The use of personal story can be a powerful research method and Holmes shares how
those who have read the narrative in her research are moved emotionally and
pedagogically (Arrows, 2008). Narrative has been described as the toughest work of all,
and it’s not encouraged in the academy, or in public education in general. It’s thought of
as soft, narcissistic, self-absorbed indulgence, by Lori Neilsen (Arrows, 2008). What
Nielsen found that contradicts current academic thought is that every great writer or
researcher she has ever encountered-every inspiring thinker she has known-has spent
time figuring themselves out in relation to the larger world in order to know how to
contribute (Arrows, 2008). That is the main goal for my research and form of
methodology, to contribute to the greater pool of knowledge. I have come to a place in
my education that I want to challenge the ways in which I have been taught.
Spry (2001) states that auto-ethnography is a way to tell my story and critique my
experiences through a social context. Auto-ethnography as a method to conduct my
research will allow me to critically analyze my experiences and still be allowed to share

55

my story, a story that discusses issues of race, class, and sexuality. At the same time the
use of this method will also create an opportunity for me to learn more about the
experiences of other Latinos in the education system. Jamie Moran (Arrows, 2008)
speaks of the importance of our stories, of our experiences. Moran explains that
experience tells us how we are situated, because it tells us what it is like to be in that
situation. It manifests an awareness that is not confined above the head, but is embodied
in the whole living and breathing and moving body, and it not only embodied, but in fact
reaches out into the surrounding field. My experiences have shaped how I do my work,
the ways I interact with students, how I create and enforce policies, and how I interact
with other colleagues and administrators. This construction of new knowledge requires
this kind of intentional blending of systematic, multimodal, data analysis with a mindful,
reflexive engagement with the process of research and its impact on the researcher and
researched alike (Arrows, 2008). Robin Cox (Arrows, 2008) also states that as
researchers, we must be willingly to step outside the safety of the certainty of authorized
knowing into the groundlessness of not knowing, in order to open up other possibilities.
The possibilities that I am coming to realize are about my role in the educational system
and the impact it can have on others and the university setting of which I am a part. Lorri
Nielsen Glen (Arrows, 2008) describes this awareness;
I learn I am singular and connected, a drop of blood in a larger pool, that my
stories and others’ stories are all necessary so that we can help each other learn
not who is right or who knows more, but what really matters. How to be wise,
how to listen deeply, how to change ourselves so that we can change the world
around us. (p. 110)
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Data Collection

For this auto-ethnographic study I am the primary source of data. Experiences
that will be used are drawn from memory, journals, writings, and workshop presentations
on identity and a transcribed self-interview facilitated by a colleague who is a faculty
member. Additionally, I will be conducting three interviews of Latino men in order to
provide a comparison to the issues facing Latino men in educational system and student
affairs field. The first interview will be with a graduating senior who identifies as Latino
and has been involved in student organizations on a university campus. The second
interview will be conducted with a new professional in the field of residential life. The
third interview will be with a residential life professional that has been in the field for
four years and identifies as Latino. It should be noted the individuals interviewed are not
in senior housing positions due to the fact that I haven’t encountered a Latino senior
housing officer in the Midwest region. Feldman (2003) proposed criteria to ensure the
legitimacy of auto-ethnography. The first of the criteria was to provide a detailed
description of how the data was collected. The second standard suggested by Feldman
was to provide accurate description of how the data was constructed. The third criteria
are to provide various sources of data and the fourth to show how the research contributes
to the body of knowledge (Feldman, 2003). Feldman’s argument towards the validity
and generalizability (2003) of auto-ethnography is tested by the reader’s ability to relate
to the research personally or through shared experiences with others.
Data Collection Tools
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The initial process was started by reflecting on my research question, What
factors have affected me as a Latino Senior Housing Officer? I began to consider what
lead me to inquire about my experiences. Through this self-reflection process I
developed a set of questions to use in a test pilot interview. I conducted my pilot
interview with an undergraduate Latina student who had expressed interest in the field of
residential life. This interview allowed me to assess if the initial questions provided the
opportunity for the story to emerge. After conducting the pilot interview, reviewing and
listening to the interview I was able to develop questions that connected to the study.
In speaking with my interview participants, I informed them in writing and in
person the purpose of the study and requested permission to conduct a follow up
interview should it be needed. Three of the four interviews were conducted in person and
recorded using an application on an IPAD and taking handwritten notes. The fourth
interview was conducted via skype due to distance and video recorded as well as taking
handwritten notes. Three interviews were transcribed through a professional service to
produce quality and timely work. The fourth interview was harder for the service to
transcribe due to a strong Spanish accent in the participant. A local professional with
experience working with individuals with strong accents produced the transcription.
Data Analysis

It is my intention to analyze the data from a critical studies perspective. The
research being conducted is to expose social oppression and to create social change
(McMillan and Schumacher, 2001). It is my intent to take the experiences of four
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residential life professionals in various stages of their careers which include me and a
student getting ready to enter the professional world.
The process of analyzing the interviews began with reviewing the transcriptions
and notes to place myself back in the state of mind of the interview. The next step in
analysis was the discovery stage. McMillan and Schumacher (2001) describe discovery
analysis as a process of identifying possible themes as the researcher does not know what
will emerge from the interviews. This process began by reviewing the audio recording of
the interview while reading the transcription; this process was to refresh my memory
back to the interview itself. The transcripts were then read for emerging categories.
Using the themes found in the literature review I organized the categories into these
topics.
I conducted semi-structured interviews because this research was best served by
getting at the narrative, the story of the participants. The data collected was to be open
and allow for new ideas that lent to the research questions. The semi-structured
interview allowed for some control of the interview, minimized the opportunity to get off
track, but still allowing for the participants to tell their full story. Merriam (1998) states
that the semi-structured interview would allow me to adjust the interview based on what
the participants share, respond to emerging ideas that come from the questions asked.
The pilot interview was conducted with a female Latina student who was working
in residential life as a resident adviser and considering entering the field of residential
life. Interviewing her provided some valuable insight; I was able to alter some of my
interview questions to gain better focus. Interviewing this student also made me realize
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that it would be best to interview men, as this study is an auto-ethnography; I found it
important to interview men who were closer to my social identities.
Interview Questions:

1. Can you tell me about yourself, where did you grow up, tell me about your
family.
2. What is your current title or job position?
3. Were you the first to go to college?
4. Do you think you were prepared for college? What were some aspects about
college life that you were not prepared for?
5. What are the social identities you identify with? For example, how would you
identify your gender, race, ethnicity, social class, sexual orientation?
6. Did any of these social identities affect your college experience either positively
or negatively?
7. Where did you find personal support for your experiences? Who did you turn to
for support?
8. Can you share with me any mentors or support networks that you had during
college?
9. Do you feel that racism or classism affected your educational or professional
experiences?
10. Do you feel that race or class affects your professional experience?
11. How did you find out about the field of Residential Life?
12. Do you feel that you have been encouraged or informed about the field or was it
something that you had to seek out for yourself?
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13. Are there any factors that affect you as a Latino in residential life?
14. Do you feel that your social identities affect you more than they do to your white
colleagues?
15. Do you think there is a relationship between your race or ethnicity and your
economic status as a student or as a Latino professional in higher education?
The Setting and Participants

For my interviews I utilized a variety of settings. The first interview with John
was conducted in my office as the student had met with me before as we had built a
relationship on campus. Edward was my second interview and I decided to fly to
Colorado to interview him in his newly acquired work setting. The third interview,
Larry, was conducted via skype which was also recorded. Traveling to him was not
possible and so the skype option allowed for a face to face interview to observe reactions
to questions and answers. The final interview was a self-interview conducted by a
colleague in her home, as we had built a relationship this was a comfortable setting that
would allow for the story to come out.
The Participants

Pseudonyms Student/Professional

Racial Identity

Ethnic Identity

Status
John

Senior Student

Economic
Status

Hispanic/Latino

Mexican-American

Lower Middle
Class

Edward

New Professional

Spanish Latino

Mexican

Middle Class
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1year
Larry

3rd year Professional

Hispanic/Latino

Mexican/American

Lower Middle
Class

Self

15 Years

Latino

Mexican

Working/Middle
Class

In order to have a better understanding of why these individuals were chosen as
my participants it is important to have a full picture of who they are and why I chose
them aside from the fact that they are a limited number of Latino males in residential life.
I will provide some background for each participant starting with an undergraduate
student who is getting ready to finish their undergraduate career. I will then share about a
new professional in the field of residential life. I will end with a younger professional
who has had a few years of experience in residential life.
John was a student who I met at the institution where I am currently working.
John’s parents were both born in Mexico and moved to the California. John was born in
Los Angeles California but his family moved to Minnesota when he was three years old.
He was raised in West Saint Paul, a predominately Mexican community. John has two
siblings, an older sister and younger brother who were going to 2-year technical schools.
I met John his first year in college as a resident in the residence halls. I didn’t have much
interaction with him until his sophomore year when he started to become involved in the
Hispanic and Latino Organization (HALO). I was the group’s adviser and was building
relationships with the executive board and members.
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When John was in his senior year he became president of the organization I had
already stepped away from being the groups’ adviser and another staff member, a Latina
who worked in admissions took on the role. John continued to live on campus all four
years so we kept in contact with each other. As I began my research he was preparing for
his senior year of college. I felt that his story would provide a starting point for my loop
of research. He was a Mexican student, lived on campus, knew who the residential life
staff were, and was getting ready to graduate. I believed his story would be a good start
to hear what an undergraduate student with a similar racial and ethnic background to
mine knew about working in residential life. The next step would be to interview a
Latino male who had recently begun their residential life career.
Edward was another student who attended the institution where I currently work.
His beginnings are a little different than mine; Edward is Mexican and was born in
Mexico where he lived until the age of 12 with his parents. It was at the age of 12 when
Edward’s mother moved to Miami, Florida. This is where he spent the next six years
with his younger sister. Edward was the first in his family to go to college and shared
how much this impacted his understanding of college life. As he was a first generation
college student he spoke about the issue around money when trying to attend college. As
he shared this with me, it reminded me of similar conversations I had with my parents on
how we were going to afford me going to college.
Edward talked about hearing from high school counselors about Perkins Loans,
Stafford Loans, and private loans but had no idea what any of these were about. He
didn’t know the details about the loans, the issue with interest, promissory notes, and
living in the residence halls. Edward stated that in Mexico it was different when one
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went to college; you would go to school but would live at home with your family. As he
researched schools he decided to come to the school where I met him his first year.
Edgar quickly became involved with residential life events and the hall council; it was
through his involvement that he heard about the resident adviser position. He spoke to
his area coordinator who spoke at length about the position, encouraged and mentored
him so that he would be prepared when the time came to apply. Edward applied for the
position and joined the residential life staff which is when I genuinely started to get to
know Edward. Upon his senior year Edward began asking about residential life work as
a career and my staff and I began to prepare him for conducting a job search in the field.
The third participant in my study was a person who upon meeting seemed to have the
greatest similarities to my early beginnings.
Larry was born and raised in the southwest side of Chicago by parents who were
from Mexico. When I initially met Larry this is why I wanted to interview him, I had not
met any other housing professionals, let alone Latino housing professional in essence
from the same neighborhood I grew up in. This part of Chicago is predominantly
Mexican with a mixture of working class and lower middle class families. Larry was the
youngest of four children, three boys and one girl who had all attended the University of
Illinois at Champaign Urbana. Larry’s schooling k-12 was at a Catholic school where he
met one of his primary mentors.
I met Larry at one of the annual conferences for UMR-ACUHO. He introduced
himself to me during my time as president of the organization. This is when we talked
and I found out where he was from, which instantly struck a curiosity to get to know
more about him. It was about a year later that I ran into Larry at the Oshkosh Placement
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Exchange. I saw Larry at OPE and made sure to say hello and see how things were going
and offered any assistance that I could in his search. I was in attendance of OPE
searching for candidates to interview and asked Larry if he would be interested in
meeting with our staff. He shared that his job search was taking him in a different part of
the region. It was at this time that I also shared with Larry my research study and that I
would be interested in formally interviewing him at a later date which he agreed.
Limitations

Auto-ethnography as methodology has been in use for more than 20 years (Wall,
2006); however there is a criticism in academia that will challenge the validity of autoethnography as a credible form of research. In order to provide credibility to my research
it will be important to acknowledge the limitations. A limitation of my research is that it
will be subjective and individualized. The scope of my research is limited to my
experiences and viewpoints. I do not delve into the experiences of Latinos as a social
group or research the experiences of other people of color. This may lead some readers
to believe that my experience is unique to me and is not a generalized social issue.
Another limitation is the number of interviews conducted to add to my research. It is
limited to three other men who are in different stages in their professional career. The
reader may expect to have a greater number of participants in the research; the reality is
that there are not many Latinos in the profession of Residential Life. In 2012 the UpperMidwest Region Association of College and University Housing Officers conducted an
all member survey. This regional association represents the states of North Dakota,
South Dakota, Iowa, Kansas, Missouri, Minnesota, Wisconsin, Nebraska, and Manitoba.
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321 individuals completed this survey and out of this number 7 identified as Hispanic and
2 identified as Latino. As a result of having a small number of Latinos in the region, my
study is limited in the number of participants that I can include in my data collection.
In Chapter Five, I will provide the stories that resulted from the interviews. The
structure of the chapter will be organized in way that will allow the reader to first see
what my narrative is followed by the interviewees for comparison. Chapter four will be
divided into five sections. The first will be an introductory section that will allow the
reader to develop a picture of the participants. The second section will explore how race
and ethnicity affect Latino men in the field of residential life. The third section will take
a look at how the participants self-identify. The fourth section will show how these
social identities have impacted the participants. And the fifth section explores where
participants find support and mentorship.
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Chapter Five
The Story

As I read through transcriptions and began to review the data, I was excited to
learn about each participant’s experiences and how his journey was similar to mine. I
also found it interesting to see how one’s self-awareness of their racial identity influenced
how they viewed the world. The concept of identity development was brought to the
forefront by Erik Erikson. Erikson’s work stated that it was important to understand the
influence cultural and historical contexts had on identity development and the growth that
happens throughout a person’s life (Stevens 1983). Although Erikson’s research is
important and should be analyzed, for the purpose of this study, the Latino Identity
Model (LIM) would be most useful as the data is being analyzed through a critical race
perspective.
Critical race theory asks us to think about how racism shapes our experiences and
why we see privilege as the norm. Utilizing the Latino Identity Model helps us know
what we see, it is a lens through which we observe and interpret social life. Delgado and
Stefancic (2006) write about Critical Race Theory and the five basic tenets. The first
tenet is that racism is normal, meaning that the everyday experiences of people of color
are real and exists and that racism is not an anomaly. The second tenet is interest
convergence; this means that there is incentive to keep systems the way they are because
they benefit segments of the population. The third tenet is social construction, this goes
to the idea that race is fluid and can be changed to benefit people in position of power,
there is no true science to race but rather it can be used based on the social and political
needs of the time. The fourth tenet is intersectionality; this addresses the premise that we
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all may have overlapping or conflicting identities which muddle the issue of racism. And
finally, the fifth tenet is the counter story, this is when the voices of people of color are
heard and accounted for. This tenet is essential because of the different histories and
experiences with oppression need to be told and heard to assess what is happening.
In moving forward with this story it is also important to understand how Latino
racial identity development impacts and shapes how the respondents to the questions and
where they position themselves in life. Most recent studies in racial identity
development describe how one sees herself/himself compared to White people. I have
come to believe that this is how the current concept of race was created in the United
States. In 1922, the courts decided who was and was not White; many of the racial
identity models are referenced to how they view whiteness based on that court decision
(PBS, 2003)
Dr. Ferdman and Dr. Gallegos originally created the Model of Latino Identity
Development for leaders in the corporate environment. Eventually this model was used
to help understand the experiences of Latinos in regards to race and racism (Evans,
2010). The Latino Identity Development (LID) describes six stages of identity formation
that explain what some individuals experience as they navigate racial identity. The first
orientation in LID is the White Identified. Here is where a Latino person sees White as
the norm and that being Latino is not a good thing. Typically a person in this orientation
has learned to survive by assimilating into White culture and may have been presented
with negative images of Latinos or the images may have been absent.
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The second orientation is Undifferentiated or Denial. This is when the person
does not want to be white or Latino but rather a human being, they do not want to see
race. Individuals in this orientation show how they may have a basic understanding of
their racial or ethnic identity but feel that there may be limitations in identifying in this
racial group. People in the Undifferentiated or Denial may not understand the systematic
or structural racism and will avoid conflict because harmony at all costs is more
important.
The third orientation is Latino as Other; a person at this point does not see
herself/himself as white but rather as a person of color or a minority. There is no specific
tie to being a Latino. A person may be in this orientation as a result of not being taught
world history, Latin American and Latino history, and do not have a connection to ethnic
traditions or cultural markers.
The fourth orientation is Subgroup Identified. At this point a person is mainly
concerned with their ethnic identity, so rather than building coalitions with Mexicans and
Puerto Ricans, a person may see themselves only as Cuban. In this orientation people
have pride in their supgroup identification and do not see the benefit of identifying as a
larger community.
The fifth orientation is Latino Identified. A person who is Latino identified
understands their ethnic identity and the power/benefits of being part of a larger Latino
community. White people are seen as either potential allies or barriers for communities
of color and seek to build bridges with those in racially oppressed groups.
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The final orientation is Latino Integrated, here a person sees themselves as a being
with multiple social identities, each of which is equally important to making a person
who they are. They see being Latino as positive and white people as complex
individuals. When in this orientation, the person can adapt quickly to changing
environments. This does carry a negative impact. It may be perceived by the other
highly self-aware individuals that a person in in this orientation has lost their connection
to their ethnic identity and may be considered a sellout. Understanding these orientations
helps us understand the following narratives.
Racial and Ethnic Identity

I found that racial and ethnic identity does have an impact on how a person is
mentored into the field. I have come to find that what Haro described in the literature
review: that trustees, academic executives and faculty continued to ignore the need to
prepare Latinos for senior leadership roles (1990). This is what I had experienced late in
my undergraduate college career and in the beginning of my professional career. As an
undergrad just like John one of my participants there wasn’t any mentorship about
working in residential life.
During my first year as a hall director I did have a good supervisor who was able
to provide me some guidance but there was still a sense that I could not fully relate to him
as he was white and had a traditional background in the field of student affairs. I wrote in
the literature review how Gutierrez wrote that Latino’s in entry level positions find it hard
to find models in order to know how to succeed and advance (2002). This was the case
with me and I also recall the first time I met Larry at a professional conference. I was
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elected into the president role of UMR-ACUHO and had given my acceptance speech to
a group of approximately 500 housing professionals. In the organization’s thirty year
history I was only the second person of color and the only Latino elected into this role.
After my speech and I had a few individuals come up to me to talk. Larry was one of
those individuals and he told me how he was inspired to see me up on the stage accepting
this position because it gave him hope that he could someday be in a similar position.
These memories helped me as I thought about my study.
When reflecting on the basic question of how I identify my racial and ethnic
background I share how my parents were born in Mexico and moved to Chicago, Illinois
in their teens. In explaining my racial identity I tell people I am Latino and in terms of
ethnic identity I am Mexican. Due to different situations in my life I would have
identified differently. For example my mother shared a story of when I first started
school. She tells how after a few days in school I came home asking if I could be white if
I took a bath in milk. I also recall a time in high school when I was happy I did not speak
with an accent so that I could not be identified as Latino. And in college when I was
coming to terms with my sexual orientation I remember a time of wanting to be among
only white people. I now understand how accepting and understanding my racial and
ethnic identities have shaped how I navigate the world and experiences I encounter.
John and Larry shared similar stories while Edward had a different story to tell.
Sharing this information is important to have an understanding where the similarities are
for the four of us and try to see where there are any differences;
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John states “…my parents are both from Mexico…I was born in California, Los
Angeles…most of my friends are actually all Hispanic, actually I think they all are…we
could relate in a way. I can go to them and talk to them about it [experiences based on
race] and they would understand.”
Larry shared “I am originally from the south side of Chicago…my parents were
immigrants from … Mexico.” He then goes on to talk about going to college as a selfaware Latino, “. . . being a Latino on a predominately White campus it was the first time I
felt like a minority. I’ve gone to school in the past where I was in the majority and I was
never told any different, and so it was a big culture shock for me. I realized that in
college and then going into the workforce I became more and more a minority. I started
to adapt more with that and seeing what articles and books had been talking about.”
Edward sharing his story had a different path “…I grew up in Mexico; I lived
there for twelve years. My parents are from Mexico…I moved to Miami with my mom
and sister … we lived there for four years and a half…my mom still lives there. I was
very fortunate to connect with the Latino community really fast at school. I connected
very fast and they were very supportive, it was nice to have people that had my back all
the time.”
How Does One Identify?

When considering other social identities I responded as identifying being gay, a
first generation college student, and working class. I also shared how later in life I came
to have an understanding of being male, my spiritual understanding, and being bilingual.
It is important to have self-awareness in order to make sense of experiences. For
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example, understanding that as a first generation college student, I did not know how to
take full advantage of my college experience. I was not aware of the importance of
internships; I did not know that I could have studied abroad; I did not understand the
different ways to pay for college and thought student loans were the only way to cover
the costs. It was later in life that I understood that I was dealing with depression due to
stress about my sexual orientation which was one of the reasons I failed a majority of my
classes my sophomore year resulting in an academic suspension.
Jose on the other hand was at a place where he was able to share his racial and
ethnic identity. Jose needed some prompting by being asked directly how he identified
his social economic status and gender; he stated lower middle class and male. This was
impacted by his college experiences, Jose shared that in his sophomore year of college he
began to notice, “…all the other students…naturally grouped up and I still wouldn’t have
a group or I would notice I would be the only student of color in it … I would see the
difference like … you’re all white but I’m not.” It was no surprise that Jose was able to
discuss his racial and ethnic experiences more readily.
Edward having started a professional job and having some more lived experiences
and education was able to move past basic conversations of social identities with
additional reflection. “I’m a heterosexual male and it’s a privilege . . . like when we talk
about [the] privilege of being white. He also delves into his socio-economic status. “…it
was very difficult…I didn’t know how expensive it [college] was … I signed a loan and
thought it would be ok…then you arrive at college and get a call, you still owe us $7,000.
We have to find a way to pay it.”
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When I asked Larry about other social identities he responded with, “. . . Gender
I am male, I am heterosexual, my socioeconomic class is lower middle class, I am ablebodied. . . I am Christian . . .” Larry spoke about having participated in a workshop that
discussed social identities and how his work with student affairs provided him with an
understanding of these social identities.
Do These Social Identities Have a Positive or Negative Impact?

As stated earlier there was an impact on my college experience as a result of my
social identities. I can reflect back to my college experiences and into my professional
work I can see other examples. During college I quickly became friends with a group of
students who lived in my dorm, mostly women but what we had in common was the fact
that we were all first generation college students from working to middle class families. I
think that a majority of the people I became close to had a similar background, regardless
of race. During this time I was beginning to have a better understanding of my sexual
orientation. I had grown up believing that being gay was a bad thing and I was now
meeting people who either identified as gay, lesbian, or bisexual and they were happy
with who they were. I became immersed in this community during my first year of
college. This caused an internal struggle trying to reconcile that being gay was ok with
being taught that one should not be proud of being gay. This dilemma caused stress and
depression that resulted in grades that placed me on probation. Entering my second year
of college added new problems. I wanted to connect more with other Latinos on campus
and in the process I joined a Latino co-ed fraternity. I did not come out to this group for
at least a year; I kept my gay identity from my Latino community. What I found was that
it became even more difficult because I did not feel safe coming out to them. From the
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GLBT community I was finding it just as hard. I remember one comment in particular
that can summarize the attitude I was getting, when I would bring up issues of race and
racism to a friend of mine who was white and gay. He stated that he preferred it when I
was just gay, meaning there was no place for me to have intersecting identities and that I
needed to choose one or the other.
John shared how he had similar experiences “…beginning of those first couple of
days when you talk about yourself . . . people would say Edina or Eden Prairie . . . if
you’re not from here you wouldn’t know but since you’re from here you would know that
those kinds of neighborhoods are like the richer, you know, the higher class
neighborhoods and they have betters schooling.” He also shares how being bilingual
affected his experience in school, “ . . . I sometimes don’t communicate right. I don’t use
grammar the right way. I don’t know how to say words right. That makes me selfconscious. So I don’t want to stand up in front of people that I don’t really know and just
start talking and I’m like messing up and then I’ll just feel really bad.” When it comes to
his racial identity he states, “ . . . being a Latino, you know, there is also stereotype that
come with it, you know, like before I meet a person or people will see me, they could just
think right away what kind of person I am without actually knowing who I am. So, I
guess with all the stereotypes with being Latino comes and people might have that
assumption of me.”
Edward talked about how being a first generation college student affected him
compared to students whose parents had gone to college, “ . . . people already knew like
the deal with about college because their parents went to college . . . I did not have that
because in Miami, people don’t talk about it because most of them are Latinos so they
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don’t know.” He goes on to explain how even though is mother has a degree from
another country it did not help her here so she had to take jobs that were not what she
wanted to do such as cleaning houses, or labor work. For Edward there is an appreciation
for having the experiences he did as it gives him a different perspective of what he has
today, “ . . . the first time I got the call, you are offered a position, it was so nice. This
will be your office, your building, your apartment . . . yesterday we [his co-workers] had
to talk about where you are from and what you do you like, I sit down and I think, when I
was [younger] I remember and it gives me a lot of emotion . . . I owe this to my college
experience and the people what were there for me.”
Larry on the other hand viewed his experience differently, “…first thing that
comes to mind was my [college] orientation…they do a 2 day orientation for students and
an additional day for minority students … they told us that minority freshmen are going
to be facing a lot of adversity because you’re not supposed to trust white students, you’re
not supposed to trust professors because when we talk about certain things in history, it’s
brief and not the whole truth.” He explains how this affected him, “. . . And for me, that
was the first time I felt ostracized within my own, because of the fact that I don’t think
necessarily believe with what they were saying.” Having this experience had a different
effect on Larry, “. . . I didn’t really identify with the group that was set aside for me to
belong with and I don’t identify with the people who don’t look like me . . . then I’m on
my own little world that I have to just defend for myself.” Larry shares that as a result of
this he did not have a close relationship with other Latinos, “. . . I look at my friendships,
my close friendships, my close relationships with people and I can’t name more than a
handful of Latino friends. . .
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Where Did You Find Support or Mentorship?

It was interesting to think back to my undergraduate days I can see where I
gained my support my mentorship, and when I look back my mentors were neither in
residential life or in academics, they were all on staff . One person in particular was the
director of student activities. She saw the potential in me as a student leader and made
sure I was provided opportunities to be successful in leadership positions. I recall a letter
she wrote for me when I was academically suspended from school, stating that if I were
allowed to stay in school I would make a good impact on the community. A second
support was the adviser for the fraternity I joined. She was Latina and understood issues
affecting me as a Latino student which included family and home concerns. She was able
to connect me with other resources on campus and provided a supportive ear. The third
mentor I recall was a counselor who helped me when I was struggling with my sexual
orientation. She helped me come to terms with who I was and how to deal with the
struggle of my religion. In my interview I stated how I was actually scared of the faculty,
I felt like I had bad relationships with many of them, one in particular resulting in an
argument.
It was not until after college that I gained mentors in the field of Residential Life.
As a matter of fact, the people in residential life I turned to, discouraged me from
entering this profession. My senior year in college I approached a hall director that I
knew through a mutual friend about a position listing at my school for a hall director
position. The position was listed as a master’s degree preferred and bachelor’s required,
she made it clear that rare exceptions were made and she was one of them, regardless I
applied for the position. It was not until the third attempt that I was hired. What I now
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find interesting is that even though I was hired and had a good supervisor, I still did not
get the mentorship that would assist me in furthering my career. After a year of working
at this school I went to the Oshkosh Placement Exchange, a job fair for individuals
seeking positions in residential life. I went blindly, not knowing the interviewing
process, not knowing the types of questions that would be asked, not being appropriately
prepared with the attire. After three days of interviews, I did leave with some positive
leads which resulted in a job offer at another small public liberal arts college.
It was at this small private liberal arts college where I experienced my first true
mentor, Bill Bolden. This gentleman was the director of housing who had been in the
field for over 30 years; he was a gay black male from an urban city. Through Bill I was
able to learn about what it meant to be a housing and student affairs professional, I also
began to learn how to navigate the politics of the higher education system. Mr. Bolden
provided positive feedback as well as critical feedback when I made mistakes or poor
decisions. As a mentor, he also was there for me when I need to talk about issues that I
had struggled with in the past, the intersectionality of being Latino and gay. It was from
this support system that I actually began to understand what it meant to work in a college
and what I would need to continue on my vocational path. Having a mentor is important
to any young professional but even more important for Latino men.
I asked John if felt he was prepared for college life and he shared, “ . . . I didn’t
think I was ready for the whole experience of college as in like moving in and moving
out of the house, living in the dorms or anything like that. I don’t think there’s really a
good program up there to [at Hamline] to actually prepare me for something like that.”
He goes on to talk about a mentor he eventually found at college, “The biggest mentor
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that I had so far like the most respect I had towards . . . Michelle Garay was probably the
biggest help to me. It was my sophomore year like I barely knew her when we first met
but since she was the Hispanic and Latino Organization (HALO) adviser and I was
president, we kind of like, you know, have to talk, sit down and talk in meetings and talk
about stuff and then we got close, very close and by like the year’s end . . . I felt like I can
go up to her and say anything. She can come to me and say anything and it was just
always a good thing. And she also like pushed me, you know, because she was the
adviser.” Jose explained an experience with Michelle that was similar to my experience
with Bill, “. . . she was just pushing me and that’s what I think is a good leader or a
mentor, she pushed me to do my best and that really helped out a lot.”
Edward also described experiences with mentors, “Mentors, yes. After I found
out what housing was, definitely the residential life [staff]. They really helped me. It
was very meaningful to me; also the area coordinator was very supportive.” Edward
continued to describe the support he received from his resident adviser (RA), “. . . There
was this guy who was my RA my freshmen year. He stopped in my room like every time
to see how I was doing. . . I remember at the beginning of the year he’d ask me my
roommate’s name, my name, and I looked at his door and it said Resident Assistant. I
was like so what is this? And he explained and that’s how I found out. Then my hall
director explained too . . . then in my sophomore year my friend became an RA. We
were friends before she was an RA. We got along and I was like I’m going to apply to be
and RA. My junior year, I definitely wanted to apply. All the advertising, all the emails,
like you should apply. And having that support like having someone [tell me] you should
apply, having that support . . . I was highly encouraged to apply in my sophomore year
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and my junior year. My professors never talked about it [working in residential life] I
found out because of the RAs, the advertising and my coordinator.”
Edward also talked about a realization he had after he got the job and how it
became more that just about the financial benefit. And I have to say first, it was because
of the financial issues [I was having]. And then after I took the RA class, I learned so
much about myself that I was so happy. And when the students started to arrive, and all
the effort and the time it took me, it’s like you have to do it because you like it. Not
because of money. So that’s how I found out about the position.”
The mentor that Larry talks about was someone he met through the Archdiocese
of Chicago who helped fund his education, “My mentor was a gentleman named Robert
Gallagher. He was actually a donor for the Archdiocese of Chicago. I met him in the 5th
grad. He actually help fund my education from 5th grade on through high school. He has
a program called the Gallagher Scholars. He and I kept in contact throughout college and
whenever I had an issue or I was free to go to his office in his firm . . . he always kind of
gives me some advice. He always told me to keep doing to try our best. So any time that
I had a situation come up he would get reports on me and was really the one who would
help me.” He also had a different sort of mentorship when it came to college, he was not
the first in his family to go to college, he was the youngest of four kids and his three
siblings had attended college. He explains how this helped him, “I think it definitely got
me prepared to the experience of living away from home. I started going down to
Champaign when I was six . . . spending Sunday afternoons with my sibling’s usually
after church and spend the day with them. So the actual college experience in terms of
classes and all that was relatively new for me but I got the experience in terms of the
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social.” Larry also was able to talk his older brother about being an RA, “I talked to my
older brother about it and he said that he could become an RA but he decided to join a
fraternity. He said go ahead and try it.”
Chapter Six will contain my findings from the data. I will share what are some
areas for discussion among residential life professionals and other “gate keepers” in
student affairs. And finally, I will share what future research can focus on and how this
study will be shared.
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Chapter Six
Findings
Conducting this study has provided me the unique opportunity to better
understand how my journey into residential life fits into the greater context of
representation of under-represented groups in higher education. The question about my
vocational path and not seeing many Latino men in similar positions has resulted in some
answers as a result of this research. What this study has allowed for is the ability to take
a personal narrative and analyze it through an academic perspective.
I learned about previous research that had been conducted about Latinos working
in higher education and was able to see where we need research. What I found to be the
most valuable to me as a researcher was to hear the story of three colleagues in various
points of their careers. I had suspected how important mentorship is to a person and after
this study can now see the relationship mentorship has with representation, I will refer to
this as the cycle of influence. In this chapter I will share what I have learned about how
having a mentor in residential life can create a path into the field of residential life. I will
share what I learned about the impact that race and ethnicity has on a person’s experience
and concept of self. I will pose questions that should be discussed among residential life
staff and administrators who I call “gate keepers”, individuals who can hire and open
doors for Latinos seeking positions in residential life. Finally, I will share
recommendations for future research and how I hope this study will be distributed.
How Having Mentors in Residential Life Creates a Path Into the Field
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In the literature review Haro (1990) stated that for a Latino not working their way
up the ranks through a traditional route is perceived as under-qualified. This makes it
harder for Latinos to obtain not only entry level positions but also assistant director or
director positions when they have not been mentored and provided the opportunities
necessary to succeed. In the data collected from my participants I found how having a
mentor in residential life is a way to create a path into the field.
After conducting the interviews I felt that my experiences were shared with the
participants in my study and the results were positive rather than discouraging.
Understanding that having a mentor is what can help gain more Latinos as expressed by
John’s experience. Although I believe he could have been a good member of a
residential life staff, he was not provided with the information or given a direct mentor in
the field. He shared how having a mentor helped in his college experience he did not
know he could join the field. Both Edward and Larry confirm this importance as they
had people in their lives that were able to help them in the field and as a result have either
started or continued in this field. All three shared how I was the only Latino they knew
of in this type of position and especially for Larry, who had attended conferences and
conducted a major job search, realized there weren’t any others, he stated “You know
I’ve been going through the whole region [Upper Midwest Region] and I’m used to
seeing white faces but they don’t look anything like me.” Larry also spoke about his
most recent job search and said, “I didn’t really see a lot of Latino candidates, I saw a lot
of other ethnic people but Latinos were few and far in-between.” Edward also shared a
similar experience when asked about his interview process, “There were a lot of people, I
talked to a lot of people and I did not meet one that was from Latin America. The only
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time I met a Latino was in an RA conference. He was hosting a session and when we
broke off into groups, he heard my accent and he was like I’m from Columbia, very nice
to meet you, we should hang out.” I was also surprised by Edwards’s additional
comment about his job search, “Being from somewhere else and saying I’m legal to work
here, you do not have to provide me with papers.” Even though I am Mexican, I was
born in the US and had not considered how someone who shares a similar ethnic
background but born in Mexico would feel the need to share information about his legal
status. As it was cited in the literature review, Gutierrez (2002), the low number of
Latino faculty and administrators make it harder for obtaining entry level or
advancement. Edward’s entrance into the field was a result of having the support from
mentors like me and other professionals of color.
John also shared how he only had met a couple of other Latinos in director
positions, “Frank Hernandez, he was a good guy up in the teaching center, I didn’t want
to do what he did but I like what he was doing, getting involved in a community, getting
other people involved. There was another Hispanic woman, Jenny; she was a Head
Director of Marketing for a company in Minnesota. I did see her and I want to do
something like her.” John’s experience as well as my own are reflected in what Zalquett
& Lopez (2006) said about the access to resources and a sense of personal well-being is
provided by mentors.
How Racial and Ethnic Identity Impact Experiences and Concept of Self

The literature talked about how being race does affect Latino’s experiences which
do carry over on to a college campus. The literature review showed how these
experiences ranged from a sense that one has to be overqualified for a position whether it
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is for work or a leadership role (Lopez and Schultz, 1980). On the flip side when a
Latino person can show they are qualified and have the skills needed it is then used
against the person. Haro (1995) conducted studies and was able to show that qualities in
White candidates were described as being reserved, a good team player meanwhile the
same qualities in a Latino candidate were described as too ambitious or presumptuous.
Although this may focus in the work environment, the same critiques can be found on a
college campus. For example, when students are being hired for Resident Adviser
positions, I have heard that a Latino candidate were overconfident, they seemed to try too
hard to impress meanwhile White candidates have been described as being experienced
and having a strong sense of self. These different expectations have effects on a person’s
perception of themselves and can lead to questioning one’s ability.
Larry made a wonderful point when he stated how his racial identity affected his
experiences, “I went to a really nice school [college] and my ACT score was lower than
my white colleagues, they could afford it [getting help with testing], I couldn’t afford the
money they were asking from me. My peers had opportunities all through their life. I
felt that I had to earn my way through. I felt that my white peers believed they had
earned everything and that I was given everything.” The reason this is important is that
this goes back to an observation I made earlier. What I encountered were white
colleagues speaking of their experiences as though it was a shared experience among
residential life or student affairs professionals, and although we may be at the same
positional level or educational level, for a Latino person they may have had the sense of
proving themselves, feeling that they have to work harder so there is no question of
dedication, an struggle to take pride in work but balance with humility so that they are
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not perceived as overly confident.
The Counter Story

An interesting outcome of my research that I did not account for was how the
experience of journey in residential life was impacted on how a person self-identifies
based on the Latino Identity Model. I entered this research with the expectation that
Larry was going to have similar experiences as I did. Our parents had similar stories in
coming to the United States and we both grew up in the same neighborhood. Our
journey’s diverged when he went to a private school and I went to a public school. At the
point of the interview if I were to assess him from a racial identity model, I believe he
would fall into Latino as Other orientation. In his interview I heard a struggle in identity
where he did want to be defined by his racial identity that could create barriers for his
progress at the same time understanding that his racial identity did have an impact on
some of his experiences.
Larry stated that being a Latino on a predominately white campus he felt like a
minority and didn’t know how to deal with this as he had been in schools where he was in
the majority, meaning that Latinos made a high number in his schooling before college.
At the same time he stated that at one of his first orientation programs he felt a little
ostracized within his own group because they shared what being a student of color on a
predominately white campus could be like and he felt that to him it didn’t matter, it
wasn’t an issue that affected him day to day.
For Discussion
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As the reader can see, the cycle of representation and mentorship has to be broken
somewhere. I propose that administrators who are in hiring positions consider the
outreach and mentorship to Latino students who may otherwise be overlooked.
Philosophically student affairs practioners claim to have all students’ interest and
development in mind, in practice what happens is that students who stand out, are
outspoken, or have made key connections are the students who receive the most attention
and this has to change if there is the be a shift in representation of Latinos in Student
Affairs.
Another area for discussion is the role modeling from current Latinos in the field
of residential life. For a person who is a self-aware Latino, the person needs to
understand how they change representation in the field of residential life. As a person of
color there are added pressures as described in the literature review that include having to
prove oneself as competent and above average than white colleagues, the obligation to
speak for one’s racial or ethnic group, and having to balance humility and pride of
accomplishments. Even though there these added unwritten expectations are in place, a
Latino in the professional world may feel the obligation to mentor Latino students as well
as showing that there is camaraderie with other Latinos or people of color.
The Future

Future studies can expand to see if these experiences are regional or is it national.
A comparison can also be made between domestic Latino men and international Latino
men. A study can be conducted to see how economic status affects access to Latino men
to higher education. A question that can be answered is how does this information relate
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and resonate with Latinas.
My results will be shared at the Hamline University library along with other
dissertations. I also hope to share my results at regional and national housing
conferences, opportunities that may present themselves such as speaking to graduate
students in Master’s Student Affairs programs and writing an article for our regional
newsmagazine.
Finally, I hope to have an in depth conversation with my colleagues and the Dean
at the school I currently work.
The Path Ahead
Hola, Javier!
My name is Olga and we met at the Minority and Friends Network Advice
Booth at OPE a couple of months ago. I hope you remember me, otherwise
this is a bit awkward =P
Even if you don’t, I want to take a couple of minutes to thank you for being
there. I know our interactions were brief, but the impact was big and you
should know that.
I’ve been thinking a lot about some of the things you said, particularly the
topic of your self-study. So many things are circling my head around this
topic! The importance of mentors – who am I mentoring? Who is mentoring
me? Am I asking for mentors? Why/why not? How does influence where I
want to go?! So many things.
Getting to meet another Latin@ in Residence Life also turned my world
around. At the time of OPE, I was not considering a next job in
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reslife/housing, but seeing you in that role opened up options that now feel
more real. I guess I needed to see someone “like myself” in that role.
As I continue on my journey, I want to be mindful of how I’m reaching out to
mentors and possible mentees. It has become a very important item in my
thoughts and it is so because of meeting you. Thank you. Olga Antonio

The email above was received as I was completing this study and getting ready to
submit to my chair and committee. In a meeting with my chair, Walter asked me, what
have I learned about myself? What am I supposed to do with this? I sat and read this
over and over to find a place to be honest with myself. From the beginning of my
doctoral work, I shared with others that seeking this degree was not for career
advancement but to prove to myself that I could accomplish this. I was to show students,
in particular first generation students, students of color, Latino students that even though
my journey was not a typical one, not easy, and not traditional, that their goals can be
accomplished. As I progressed in my research, the importance of this study was to
change the current culture within my spheres of influence.
Bill Bolden, a former supervisor and mentor shared with me his views on
professionals from underrepresented groups. He told me there are two types of staff, the
pioneers and settlers. Bill described the pioneers as those individuals who forged ahead
to ensure that paths were set for others to follow, they are the individuals who took the
risks and put themselves out there for the stress, criticism, and hardships in their journey.
Bill explained that the settlers were those who came after to ensure that the work
continued, to follow the path set before them and continue the work that needed to be
done for diversity and social justice. Bill would ask me which one I would be. It has
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always been in me to be the pioneer, maybe it’s from being a first born, and maybe it’s
from being a determined person, but what I do know is that I feel I have a commitment to
be out in front to create change.
I recall ending my presidency speech my charge at the UMR-ACUHO annual
conference and these two women approached me. They were part of the catering staff,
one was Latina and one was Lakota. They thanked me the words I shared and asked if I
was in charge of all of this [the annual conference], I explained that I was the president
and that I didn’t consider myself in charge as it was a team effort but I was for the time
the representative, the leader for the group. They said that they were surprised to see
someone who looked like them in such a high position in charge of such an important
group. All I could say was thank you, I thought to myself that this is why I continue to be
a pioneer to put it in Bill’s words, I want others to see what is possible to inspire as I have
been inspired by my mentors. The path ahead is one where I want to continue to put into
action the lessons and information learned from my study.
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